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INTRODUCTION

Motivation is recognized as one of the most influential predictors in facilitating productive
and successful teaching and learning experiences. Studies by Huitt (2011) and Kleinginna
& Kleinginna (1981) argue that motivation energizes and guides specific behaviors in L2
acquisition. Over time and engagement in activities, motivation can also predict students'
ability to learn independently(Aripova, 2021). Regarding this, Umida et al. 2020) argued
that learner motivation plays a vital role in helping students navigate challenges and
develop strategies for overcoming complex language situations, fostering resilience in the
learning process. Furthermore, motivation explains why individuals engage in certain
activities, the duration of their commitment, and the effort exerted to achieve their goals.
Gardner (1985) underscores the pivotal role of motivation in the success of language
learning. Echoing , Dérnyei (2001); Gardner (1985) emphasizes that motivation plays a
decisive role in language learning outcomes, manifested through learners' enthusiasm,
commitment, and persistence in the language learning process. The relationship between
the language learning process and motivation is integral; they influence each other, where
motivation can enhance learning, and learning, in turn, can bolster motivation(Ausubel et
al., 1968). Numerous studies have demonstrated the inseparability of these two entities,
with Long et al. (2013); Wang (1993); Zhao (2012) employing motivation, types of
motivation, and factors influencing motivation as variables. Recognizing learners'
motivation allows language instructors to tailor specific treatments to enhance or sustain
learners' motivation, thereby facilitating active language learning.

English has become a widely learned language globally (Crystal, 2003), creating an optimal
environment for studies in L2 learning, and Thailand is no exception. As a rapidly
developing country in ASEAN and Asia in recent decades, Thailand has experienced robust
economic growth and optimism, leading to diversification in various sectors (Lawler &
Atmiyanandana, 2003). Concurrently, Thais are compelled to learn English due to the
increasing demand for English proficiency in various job sectors. Like other non-English-
speaking countries, English has been part of the curriculum for Thai students since
elementary school. Despite years of exposure to English, the learning outcomes often need
improvement. Thus, understanding students' motivation to learn English can improve
those learning outcomes (Riadil, 2020; Taukebayeva, 2021). Educators can gain valuable
insights using Gardner (1985) framework, which identifies integrative and instrumental
motivations. By unraveling these motivations, instructors can tailor strategies to individual
and group needs, creating a more effective learning environment in Thailand's diverse
linguistic and cultural landscape.

Gardner (1985) propose that integrative and instrumental motivations are not disparate
entities but have distinct goals and characteristics. Students with integrative motivation
show a positive attitude towards the target language's culture, embracing other ethnic
groups, and actively participating in the language community. This positive attitude
contributes to a high level of motivation, as supported by various studies (for example,
Brown (2021); Masgoret & Gardner (2003); Saville-Troike (2005) saying that learners with
integrative motivation are those who desire to integrate into the target language community,
culture and become part of that society, and further wish to socialize or participate
themselves in the target language group. Furthermore, they are also more open to other
language communities and have a low level of ethnocentrism. Moreover, students with
integrative motivation tend to be more persistent in their teaching-learning process,
particularly when they face complicated tasks due to the internalized self-value system. This
action implies their more remarkable achievement, compared to instrumentally motivated
learners, since they put more effort into their teaching-learning process Wang (2008) as
shown by Wang (1993) and Kitjaroonchai (2013).
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On the other hand, instrumental motivation is seen as a motivation that promotes more
success than learners who have integrative motivation. The reason behind this view is that
learners are acquiring the target language for practical reasons instead of social implications,
such as reading technical material, getting a high GPA, passing an exam, reaching a
particular score or level in a language proficiency test, getting into a university, getting a
promotion, or hired for a high paying job. In addition, instrumentally motivated learners
mainly set their goals to attain external rewards, such as appraisal, personal fulfillment, the
status of power, and increasing social status (Hong & Ganapathy, 2017).

Since motivation is closely related to attitude, Dornyei (2001) proposes that motivation is
related to a person's decision-making, the duration to accomplish, and the amount of effort
utilized to do the task. Therefore, each person's motivation depends on the goal set (Pintrich
& Schunk, 1996). A similar proposal was previously shown by Oller et al. (1977) Although
integrative motivation is seen as having a more significant result than instrumental
motivation, Dornyei (2001) argues that the two motivations are not the opposite. More
likely, they are the two sides of a coin. Both of the motivations are positively related and
contribute to the L2 acquisition. Interestingly, this argument was demonstrated in a study
conducted by Man et al. (2018), showing that L2 learners perceive dual motivation.

Furthermore, another learning factor considered in this study is the environment,
particularly the milieu. The social and physical environment in which language learners
meet their interlocutors plays a critical role. Gardner & Lambert (1972) argue that learners'
motivation is described through "attitude toward the other group in particular and toward
foreign people in general and by his orientation toward the learning task itself" (p.3). Hence,
the milieu could influence learners' motivation orientation and level. In a broader context,
this milieu applies to their peers, teachers, and people who influence students' motivation;
it could be anyone deemed essential or valuable for their education endeavors. However,
Kormos et al. (2011) argued that the immediate social environment around students,
including peer and parental support, significantly impacts what they want to achieve in
their education and how they feel about themselves. Although, it does not necessarily
directly motivate them to study harder. Such motivation must come from the students
themselves (Deci & Ryan, 1985). In support of peers’ roles, Wu et al. (2012) found that peer
interactions positively impact students' confidence, satisfaction, and performance in an EFL
setting. Similarly, Baranovskaya et al. (2021)emphasized the significant role of peer
assessment in enhancing students' writing skills in the context of distance English
education.

Regarding this milieu, Clément & Kruidenier (1983) proposed three contexts that mainly
affect learners' motivation orientation and level: the ethnicity of the learner, the availability
of other ethnic groups in the community, and the specific target language. In short, it can
be said that "who learns what in what milieu" (p. 288). Parents, teachers, and peers are seen
as the closest milieu learners have to influence their motivation. However, it is not
necessarily only the relationship between them. However, relative status, exposure to the
milieu, and familiarity in the learning environment are also essential to consider as the
emergence of learners' motivation. Studies in diverse contexts have shown this relationship.
In the Thai context, an empirical study by Phothongsunan (2019) asserted that milieus
inside and outside the classroom, such as classroom atmosphere, lecturer, peer, peers' first
language, and university facilities, are among the factors perceived as support in student
participants' English learning. Similarly, in the Iranian context, (Rezaei et al. (2018)
explained that a minimum amount of peer and familial support as part of students' milieu
could help students learn English and potentially provide resources and opportunities for
language learning.
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Furthermore, this study addresses gaps identified from previous research within the field
of motivation. Previous studies primarily focused on identifying students' motivation
within the same group, potentially overlooking variations in motivation within different
student populations, i.e., different programs, majors, or faculty. Moreover, there needs to
be more literature regarding the limited exploration of the role of the milieu, which includes
both societal and environmental factors influencing students' motivation. This gap creates
a lack of understanding regarding the extent to which the milieu plays a role in influencing
and shaping students' motivation to learn English. To fill this gap, the current study takes
a comparative approach, examining motivation in two distinct groups of students from
different faculties. Additionally, the study includes an analysis of the role of the milieu in
influencing students' motivation, providing a comprehensive understanding of the entities
or factors that impact their motivation and to what extent they impact students' motivation.
Through this approach, the study attempted to contribute new insights to the motivation
field, offering educators information for designing personalized curricula and teaching
materials that consider the diverse motivational factors and entities within specific student
populations.

In short, this study aims to uncover university students” motivation, categorizing it based
on Gardner (1985) attitudinal construct in language acquisition motivation. Additionally,
Clément & Kruidenier (1983) concept of students’” milieu will be employed to provide
further insights into the collected data. The study's objective is framed in these three
research questions: (1) what is the primary motivation underlying students' willingness to
learn English? (2) what are the differences in motivation between EG and LA students? (3)
does the students' milieu affect their motivation?

RESEARCH METHOD

This study employs a mixed-method approach. It combines qualitative and quantitative
techniques suitable to explore and explain the complex aspects of topics in applied
linguistics(Alhamami, 2019). In this case, language learners' motivation and milieu.
According to Dornyei (2007), this method helps overcome the weaknesses of each method.
By combining these methods, the research aims to enhance the depth of quantitative results,
providing a more prosperous and better understanding of the phenomena under
investigation. This mixing is comparable to "putting flesh on the bones" (p.45).

Instrument

A questionnaire, comprised of Likert-scale items and three open-ended questions, is the
sole data collection instrument in this study. Before filling out the questionnaire, the
participants were informed that it would ask about their motivation to learn English and
would not affect their academic scores. Then, they were asked to indicate the extent to
which they agreed or disagreed with the items by marking one of the six responses ranging
from strongly agree to disagree on a six-point Likert scale strongly. Furthermore, the three
open-ended questions in the questionnaire were presented to obtain a deeper
understanding of student's motivation and the influence of their milieu on their language
learning motivation.

The research instrument was designed with Google Forms and consists of two parts. The
first part comprises three sections: participants' background information, such as age,
gender, years of learning English, faculty of origin, and English proficiency. The second
section of statement-questions is mainly based on Taguchi et al. (2009) and the last section
is based on Clément and Kruidenier (1983). The second part is composed of three interview
questions derived from Oztiirk & Giirbiiz (2013), asking students' beliefs regarding their
language aptitude, self-assurance, and learning milieu. The questionnaire was written in
English and Thai. The Thai translation is provided to prevent misunderstanding and
misconception towards the statement-questions that might occur between participants. The
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researcher asked his peer, to review the Thai translation. The items in the questionnaire are
randomized based on the Google form's algorithm. Therefore, each participant might find
the items in a different position than other participants. The randomization was aimed at
enhancing the reliability, convergent and discriminant validity, and accuracy of
respondent-provided descriptions (Schriesheim et al., 1989). The questionnaire items
utilized in this study are provided in the appendix at the end of this manuscript. Following
the items, the three open-ended questions in the questionnaire are as follows: (1) Why do
you want to learn English? (2) Are you considered highly or not motivated to learn English?
Could you write down your reason for feeling so? and (3) What makes you think your
friends, parents, or teacher supports you in learning English? The translations into Thai are
also provided to the participants as follows: (1) wmsnzeszlspuisdesnsGeundngy  (2)

qufainsizeundinguihldifausagadanelid?  dilavsehilusassymauadimazesls. and  (3)  eslsintinadadaiiion,
éﬂnﬂimw%ﬂgﬂmmmﬁﬁuauuﬂmiumsﬁﬂuﬂmﬁaﬂqy?

Participants

Thirty-three students from two faculties participated in this study. The participants are
recruited using the Snowball technique to get the specific group of students —first-year
students learning English in the Faculty of Engineering (EG) and the Faculty of Liberal Arts
(LA) at a research university in Thailand. This sampling technique was also selected for
convenient distribution and to accommodate time limitations. The researcher contacted one
student from each faculty and requested them to share the questionnaire link with their
classmates. Students from LA, particularly those majoring in English, are invited because it
is hypothesized that they possess a strong motivation and a supportive milieu for learning
English due to their chosen primary and career path in the English field.

Furthermore, students from EG are invited to offer diverse perspectives, given the
hypothesis that they are less likely to use English prominently in their future careers. In
instances where these EG students aspire to use English in their future careers, it is
intriguing to examine whether they exhibit similar motivation and support from their
milieu compared to their LA counterparts. This comparative analysis delves into students'
nuanced motivations and supporting environments across disciplines, offering valuable
insights into the factors that drive language learning in both groups. Moreover, this
diversity in career aspirations contributes to a comprehensive understanding of
motivational factors and environments across different academic disciplines.

The LA students comprised 18 students, while the EG students were 15. Among them, 21
are female and 12 are male. Their ages ranged from 18 to 20 years old. The students were
all native Thai. In this study, their names were not inquired and, thus, written in
pseudonyms. Two participants claimed to have been learning English for 3-5 years, six
students for 5-8 years, and 25 students for more than seven years. When asked to identify
their proficiency level, 17 students identified themselves as intermediate-level learner,
seven at an advanced level, four at a professional level, and five at a native level. Most of
the participants mentioned various English proficiency test results with relatively high
scores, such as CU-TEP 50+, GAT Eng 132.5/150, IELTS 5.0 to 8.5, Speexx B1.2, TOEFL 527,
TOEFL iBT 99, and TOEIC 600-680.

Data collection and analysis

The data were collected over one-time period, and one participant could only complete the
questionnaire once. The participants were allowed to complete the questionnaire anytime
and anywhere at their convenience within a week after the link was distributed. If the
participants wrote their responses to the open-ended questions in Thai, the researcher
requested his peer to help write the translation. Consequently, two analyses were
conducted to understand the data better and explain the phenomenon through the research
questions.
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The quantitative data obtained were first organized and screened to find incomplete data.
Then, data coding was applied to ease the organization using Microsoft Excel. The codes
used were ITG for Integrative, ITM for Instrumental, and MIL for Milieu. Descriptive
statistics and independent ¢-tests were employed to calculate the mean, standard deviation,
and significant differences between the two groups using PASW Statistics 18. The level of
significance was set at .05 for all statistical tests. Furthermore, an idea from Quinn & Corry
(2002) was applied to interpret the calculation. The calculation was interpreted as if the
means between 0.01 and 1.99 were read as strongly disagreeing, between 2.00 and 2.99 were
read as disagreeing, between 3.00 and 3.99 were read as an ambivalent gesture, between
4.00 and 4.99 were read as agreeing, and between 5.00 and 6.00 were read as strongly
agreeing.

Furthermore, this study utilized open and axial coding, as explained by Dérnyei (2007) to
analyze the qualitative data obtained from the open-ended questions. This study employed
a qualitative research approach to explore and interpret the data from the open-ended
questions on students' motivation and the role of the milieu in learning English. Open
coding involved the initial identification and labeling of concepts emerging from the data,
allowing for the exploration of diverse themes. Axial coding focused on establishing
connections between these codes, facilitating the emergence of patterns and relationships
within the dataset. Through this coding process, the study aims to uncover nuanced
insights into students' motivation and their milieu, providing a comprehensive
understanding of the intricate factors influencing students' motivation in English language
learning from both groups.

FINDINGS AND DISCUSSION

This section provides findings from the questionnaire, aimed at a comprehensive
exploration of students' motivation in learning English as a foreign language (EFL). The
discussions address the three research questions: (1) what is the primary motivation
underlying students' willingness to learn English? (2) what are the differences in motivation
between EG and LA students? Moreover, (3) does the students' milieu affect their
motivation? Examining the quantitative data aims to provide insights into the identification
of the diverse factors influencing students' motivation within the Thai EFL context.
Furthermore, the inclusion of responses from the open-ended questions intended to offer a
nuanced perspective on participants’ motivations and the factors influencing their language
learning. To strengthen the arguments, relevant quotes from the open-ended questions are
presented.

What is the primary motivation underlying students' willingness to learn English?

A comparative analysis utilizing the computed overall mean is provided in Table 1 below to
answer the first research question. LA students score higher in all categories (integrative,
instrumental, and milieu). Furthermore, it shows that both groups tend to have a higher
score in integrative motivation, but LA students showed a slightly higher score (M= 4.42,
SD= 1.12) than EG students (M= 4.07, SD= 1.14). Therefore, there is no difference in
motivation orientation between groups. Furthermore, both groups agree that their milieu
plays a role in their English learning. Although LA students indicate high scores of >4.99,
thus showing strong agreement in the milieu (M= 5.12, SD=1.10) compared to EG students
(M= 4.24, SD= 1.13). Further discussion will be provided in the section answering the third
research question.
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Table 1. Descriptive statistics of EG and LA students” motivation questionnaire

EG LA
Calculation
ITG I™ MIL ITG I™ MIL
X 4.07 3.78 4.24 442 4.06 5.12
o 1.14 1.23 1.13 1.12 1.36 1.10

To compare the significance of motivation among students in both faculties, in Table 2, an
independent t-fest was conducted to compare integrative motivation between EG and LA
students. The calculations showed no significant difference found in the integrative
motivation between groups of students. However, LA students showed slightly higher
scores (M 4.42, SD=1.12) than EG students (M 4.07, SD=1.14); t (31) =-1.80, p < .05, d=-1.80.

Table 2. Independent ¢-test of integrative motivation between EG and LA motivation
questionnaire

Group Statistics

FACULTY n Mean Std. Deviation Std. Error
Mean

x dimensionl EG 15 4.06 .62 16

LA 18 4.42 .50 12
Independent Samples Test

Levene's Test for t-test for Equality

Equality of of Means
Variances
F Sig. t Df

x Equal variances assumed 34 .56 -1.8 31.00

Equal variances not assumed. -1.7 27.05
Independent Samples Test

t-test for Equality of Means

Sig. Mean Std. Error

(2-tailed) Difference Difference

X Equal variances assumed .08 -35 19

Equal variances not assumed .08 -35 .20
Independent Samples Test

t-test for Equality of Means
95% Confidence Interval of the Difference
Lower Upper
X Equal variances assumed -.75 .04

Equal variances not assumed -.76 .05
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Similarly, as shown in Table 3, an independent t-test was conducted to compare instrumental
motivation between EG and LA students. The result showed no significant difference in
instrumental motivation between groups of students. However, it should be noted that,
again, LA students showed slightly higher scores (M 4.06, SD= 1.36) compared to EG
students (M 3.78, SD=1.23); t (31) = -1.39, p < .05, d=-1.39.

Table 3. Independent t-test of instrumental motivation between EG and LA motivation
questionnaire

Group Statistics

FACULTY n Mean Std. Std. Error
Deviation Mean
X dimensionl EG 15 3.77 .63 16
LA 18 4.06 53 12
Independent Samples Test
Levene's Test for t-test for
Equality of Equality of Means
Variances
F Sig. t Df
X Equal variances assumed 40 52 -1.38 31.00
Equal variances not assumed. -1.36 27.52
Independent Samples Test
t-test for Equality of Means
Sig. (2- Mean Std. Error
tailed) Difference Difference
X Equal variances assumed 17 -.28 .20
Equal variances not assumed 18 -.28 .20

The findings of this study indicate that both groups predominantly exhibit integrative
motivation. This suggests that most students aspire to immerse themselves in English-
speaking society and be integral to it. This inclination may stem from their exposure to a
monoculture society or a desire to apply their language skills beyond the classroom,
foreseeing benefits for their future higher language proficiency. The recognition of students'
integrative motivation not only aids in instructional design but also provides valuable
insights into potential predictors. Bonney et al. (2008) contend that integrative motivation is
a robust predictor for compensatory and collaborative strategies, suggesting a positive
correlation with active language use. This finding implies that by understanding students'
integrative motivations, language instructors gain a predictive tool to anticipate and support
the development of these strategies.

Additionally, Yu & Downing (2012) study asserts that integrative motivation is pivotal in
influencing students' socio-cultural adaptation, a phenomenon notably observed among
higher achievers. Those studies suggest that students driven by integrative motivation may
exhibit enhanced socio-cultural adaptability, which could contribute to their overall
academic success. Thus, by delving into students' motivations, educators gain valuable
insights that extend beyond the classroom, offering a more comprehensive understanding
of factors influencing language learning outcomes.

Furthermore, recognizing integrative motivation among students holds significant
implications for language instructors. It allows instructors to foster a classroom environment
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that resonates with students' aspirations, making learning more meaningful and enjoyable.
Moreover, it is crucial to understand why students choose to learn English and how they
plan to use their acquired skills. By recognizing these motivations, instructors can further
tailor their teaching strategies to align with the course goals and curriculum, creating a more
engaging learning experience for students. In line with this, He (2016) demonstrated that
establishing a classroom environment corresponding to students' learning goals can enhance
their motivation, help them set achievable language learning goals, and facilitate accurate
attribution, increasing their interest in the subject matter.

In addition, the recognition enables instructors to incorporate authentic materials that align
with students' envisioned specific course goals, mainly if it is an English for Specific
Purposes (ESP) course. By recognizing students' motivations, instructors can strategically
select authentic materials that resonate with their learning aspirations, enriching the learning
experience Hapsari & Ratri (2014). This tailored approach enhances students' exposure to
real-life language usage and contributes to a better understanding of the language in
practical contexts. Moreover, such targeted instruction can alleviate students' anxiety by
fostering a learning environment that directly connects with their motivations and
aspirations (Svitlana, 2017). In conclusion, understanding students' integrative motivation
becomes a guiding factor for instructors in creating a more effective and meaningful
language learning experience for students.

What are the differences in motivation between EG and LA students?

To answer this question, the researcher highlighted three items that scored the highest and
lowest between the two motivations (integrative and instrumental). The findings align with
the first research question's first motivation, i.e., integrative motivation. The two student
groups share similar views. As shown in Table 4 and Table 5, they incline integrative
motivation, mainly to travel orientation and instrumentality (promotion); however, in
different positions. Both groups strongly agree to item coded ITG 13, ITG 16, and ITG 17.
The items mention that learning English is essential to help them travel abroad, beneficial
for them to pursue further education and that a high-salary job requires a good command of
English. Interestingly, in addition to the same items as LA students, EG students admitted
that they also strongly agree with item coded ITG 15 and ITG 18, which falls into the
instrumentality (promotion) factor. The two items highlight their desire to learn English for
an appropriate occupation and promotion.

The open-ended questions also support the result from the quantitative data. When students
are asked why they want to learn English, Elena and Ella emphasize that it is for their future.
James, John, and Simon confirm that it is helpful for them to have a decent job in the future.
Emily even envisions her career in the future by using English and talking to foreigners in
daily settings. In a longer statement, Jessica affirms that it is essential to learn English "for the
stability of our future careers and ourselves because if speaking, writing, can read English
we think that we will not be unemployed."

Similarly, Mia also shares her view on how convenient it would be for her career when she
can perform in English. She said, "I would like to learn English to use it in my career path
and connect with people from other parts of the world. Additionally, it would also be
convenient for me when traveling abroad." Mia’s statement also emphasizes their strong
agreement toward learning English for Travel Orientation, mirrored in item coded ITG 13.
Sophia believes that learning English is the first step for her to be able "to meet new things,
want to travel, work, learn to stay abroad."

Both groups share identical three lowest-scoring items. Interestingly, items coded ITG 2,
ITG 8, and ITG 7 have the same ranking in both groups. These items are included in
Criterion Measures and English Anxiety factors. However, LA students exhibit identical
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scores for items ITG 2 and ITG 8. One item also falls into this category, i.e., ITG 6.

Sequentially, the four items indicate that they feel they study harder than their classmates,
they feel anxious when a native English speaker talks to them, they are afraid that they
would look stupid due to their imperfect English, and they feel nervous and losing words
when a non-Thai speak to them.

Regarding ITG 2, both groups are showing ambivalent gestures. They are still determining
whether they put more effort into studying English than their peers. Furthermore, related to
the English Anxiety factor in items ITG 8, ITG 7, and ITG 6, it is possible that students’
exposure to native-speaker instructors at their university and experience in exchanging
conversations with foreigners have contributed to their reduced anxiety. In response to the
open-ended question, Ava mentions her lifelong interest in learning and conversing with
foreigners in English, likely contributing to her reduced anxiety. This further conceivably
eases her anxiety. Following that, she explains that this habit has made her "very attached to
English, resulting in wanting to apply knowledge of English to future professions.”

In conclusion, regarding integrative motivation, both groups share similar views regarding
their motivation for learning English. Although categorized as integrative motivation, their
primary motivation is promoted by the instrumentality of English proficiency, including
future career prospects, personal fulfillment, and reduced anxiety. These findings are similar
to those observed by Hengsadeekul et al. (2014), who find that integrative motivation has a
significant role in pursuing further education. However, an instrumentality of English
proficiency is at the top of their academic achievement. In a recent study, Zhang et al. (2020)
emphasizes that the two motivations favor improving English proficiency among senior
English-major students. They further highlight that the favor is “mediated by FLE” (Foreign
Language Enjoyment) (p.9), which Ava, Emma, Ella, Olivia, Mary, and Isabella also exhibit.

Table 4. The three highest and lowest integrative motivation items from EG students

Rank Factors Item Item _Score
Code X Y
Travel Studying English is important to me
1 . . ITG13 because it will help me when I travel 547  0.64
Orientation
abroad.
5 Instrum(.entahty TG 18 I could be promQted easﬂy if I have a 500 086
(Promotion) good command in English.
TG 15 By s.tudymg Er}ghsh, it will help me 513 1.06
getting a good job.
Instrumentality I need to study English because it
3 (Promotion) TG 16 could help me for my further studies. 513 092
TG 17 I think a hlgh-salgry ]qb requires a oo 4 ¢
good communication skill in English.
Criterion Compared to my classmates, I think I
16 Measures G2 study English relatively hard. 307 1.3
English I feel uneasy or anxious when a
17 Anxiety Hes native speaker talk to me in English. 300 14l
18 English TG 7 I am afraid that I will look stupid 203 139

Anxiety because I speak imperfect English.
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Table 5. Three highest and lowest integrative motivation items from LA students

Rank Factors Item Item - Score
Code X o
Travel I think a high-salary job requires a
1 . . ITG17 good communication skill in 572 046
Orientation .
English.
. Studying English is important to me
o Instrumentality ypoi5 poause it will help me when Itravel 556 0.78
(Promotion)
abroad.
I need to study English because it
3 Tre?vel ‘ TG 16 coulc.i help me for my further 550 086
Orientation studies.
Criterion Compared to my classmates, I think
16 Measures G2 I study English relatively hard. 300 1.37
English I feel uneasy or anxious when a
Anxiety nes native speaker talk to me in English. 300 14l
English I am afraid that I will look stupid
17 Anxiety HG7 because I speak imperfect English. 267 16l
Enelish I feel nervous and I lost my words
18 515 ITG6 whennon-Thai asked something to 250 138
Anxiety

me in English.

Furthermore, in instrumental motivation, both groups exhibit similar inclinations to
integrative motivation. Specifically, as shown in Table 6 and Table 7, two out of the six
unique items, ITM 19 and ITM 22, scored identically. Among the three highest-scored items,
EG students prefer ITM 19, ITM 22, and ITM 20, all of which are classified under the
Attitudes to L2 Community and Culture factor. These items indicate their interest in
watching English-speaking movies, enjoying English-speaking music, and watching
English-speaking TV programs. Concurrently, LA students prefer five items to be in the
three highest-scored items, in which the top position is occupied by three items, i.e., ITM 5,
ITM 21, and ITM 22, followed by ITM 22 and ITM 19 on the second and third place
respectively. These items are associated with the Family Influence and Attitudes to L2
Community and Culture factors. The five items reflect their belief that their parents wanted
them to learn English for their future, their desire to interact with people from English-
speaking countries, their enjoyment of English-speaking music and movies, and their
curiosity about the culture of English-speaking countries.

Interestingly, LA students strongly agree with ITM 5 as the top instrumental motivation,
while EG students express a slight difference in agreement with this item (M= 4.73, SD=
1.28). Ella and Harper’s explanation could help shed light on this matter. Ella mentions,
“Because they said that using English is very important for my job in the future. So, they
always support me in learning English or other languages." Harper’s parents share a similar
perspective, as she stated, “I think it is because they always tell me that English is so
important nowadays.” They believe their parents' role is vital in their education and career.
Therefore, they consider their family influence, specifically their parents, a crucial
motivating factor in learning English. This milieu factor will be further discussed in the next
section, answering the third research question. Concerning students’ Attitudes to L2
Community and Culture, it is intriguing to observe how exposure to English-speaking
culture through various entertainment forms such as movies, TV programs, and music could
influence students' motivation to learn English. Research concerning audiovisual media
language learning has established a ground for incorporating this teaching method in
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language instruction (Ashcroft et al., 2018; Montero Perez et al., 2018; Peters et al., 2016).

Both groups display similar integrative and instrumental motivation in light of the above.
This claim is attested by the numerous identical items found in the quantitative results from
both groups. However, a slight difference is that LA students show more items to strongly
agree with than EG students. This gesture implies that LA students place a slightly higher
emphasis on certain motivational aspects, particularly those related to family influence and
cultural exposure. Furthermore, it is also possible to consider that they have a deeper
appreciation for the support and encouragement from their families in pursuing English
language skills and a heightened interest in immersing themselves in English-speaking
culture through various media. Otero et al. 2020) identify similar findings, indicating that
parental support and control directly impact students' academic performance in Math and
Language. These effects are also apparent indirectly through various factors, including the
environment, satisfaction, study habits, and self-efficacy.

Moreover, combining their motivations Zhang et al. (2020) sheds light on the factors
augmenting their commitment to learning English. Again, the influence of English-speaking
culture through multimedia entertainment exhibited the multifaceted nature of motivation
in this EFL context. This combination of integrative and instrumental motivations, family
influence, and cultural exposure highlights the complex dynamics that contribute to
students' dedication to English language acquisition (Ishag, 2021). Thus, understanding
those complex matters can inform more personalized and effective methods of English
language instruction in the Thai EFL context, further resulting in a positive increase in
students' language learning experiences and outcomes.

Table 6. The three highest and lowest instrumental motivation items from EG students

Rank Factors Item Item _ Score
Code X o
1 Attitudesto L2 ITM 19 I like watching English-speaking 5.13 0.92
Community movies.
and Culture
2 Attitudesto L2  ITM 22 Ilike the music of English- 4.93 0.88
Community speaking countries (e.g., pop
and Culture music, rap, R&B, etc.).
3 Attitudesto L2 ITM 20 I like watching English-speaking 4.80 0.94
Community TV programs.
and Culture
32  Instrumentality ITM 29 Ihave to study English because I 2.80 1.32
(Prevention) don’t want to get scolded by my
teacher.
33  Ought-to L2 ITM 14 I study English because close 2.67 1.29
Self friends of mine think it is
important.
34  Fear of ITM 8 I think the culture of western 2.53 1.13
Assimilation countries who are using English

could endanger Thai culture.
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Table 7. Three highest and lowest instrumental motivation items from LA students

Rank Factors Item Item _ Score
Code X o
Famlly ITM 5 I think that my parents wanted me 5.44 0.92
influence to learn English for my future.
etz ke pele o
Community gHshrspeakiiis ' 544 092
21
1 and Culture
I like the music of English-
Attitudes to L2 ™ speaking countries (e.g., pop
Community music, rap, R&B, etc.). 5.44 0.92
22
and Culture
Attitudes to L2 . . . .
5 Community IT™M 1 hkg watching English-speaking 539 0.32
19 movies.
and Culture
Attitudes to L2 ™ I would like to know more about
3 Community o5 people from English-speaking 5.28 0.75
and Culture countries and their cultures.
Ethnocentrism  ITM 3 Iwould be h.ap.p y if other' cultures 2.39 1.24
were more similar to Thai culture.
Fear of I think the culture of western
Assimilation ITM 8 countries who are using English 2.39 1.24
32 could endanger Thai culture.
Because of the influence of the
Fear of English-speaking countries, I think
Assimilation M9 the morals of Thai people are 2:39 142
becoming worse.
Instrumentality  ITM I haye to study English because I
33 . don’t want to get scolded by my 217 1.72
(Prevention) 29
teacher.
I study English because close
34 Se?fght_to L2 I"ﬁ\/[ friends of mine think it is 2.00 1.46
important.

Does the students’ milieu play a role in students” motivation?

Quantitative data and responses to open-ended questions were examined to determine
whether students' milieu has a role in their English learning motivation. The researcher
decided to include six factors for this examination: Social Expectation, Family Influence,
Ought-to L2 Self, Instrumentality (prevention), Milieu, and Attitudes to Learning English.
As shown in Table 8, the selected items represent students’ milieu as explained in the
introduction section of this study, such as those from people who put expectations on them,
parents and family, people they respect, friends, peers’ L1, and teachers. Furthermore,
students' physical environment, such as the classroom, learning atmosphere, and subject
matter, is included in the consideration.

Analysis of the twenty-four items in Table 8 reveals the following results. For EG students,
8% of the items were disagreed with, 50% received an ambivalent response, 42% agreed
upon, and none received a firm agreement. In contrast, LA students disagreed with 13% of
the items, expressed ambivalence towards 21%, agreed with 38%, and strongly agreed with
29%. The percentages indicate varying opinions between the two groups regarding their
milieu.
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Starting from the contrasting data set, LA students strongly agree on specific items,
including ITM 5 in Family Influence, MIL 2 and MIL 3 in Milieu, and MIL 5, MIL 6, MIL 8,
and MIL 9 in Attitudes to Learning English. These items encompass aspects related to
parents, peers' native language, and subject matter. Consequently, the social and physical
environments, particularly these three elements, significantly motivate LA students to learn
English. This conclusion is further supported by insights from the open-ended question
responses provided later in this section.

Furthermore, while EG students display an ambivalent stance, where they occasionally agree
and sometimes disagree on half of the items, it is significant to emphasize the items they
agree with in this study. Interestingly, some of the items are identical to those voted strongly
agree by LA students. EG students voted agree on these items: ITM 5 in Family Influence,
ITM 17 in Ought-to L2 Self, MIL 2 and MIL 3 in Milieu, and MIL 4, MIL 5, MIL 6, MIL 7, MIL
8, and MIL 9 in Attitudes to Learning English. These items are related to parents, societal and
economic factors, the classroom, the learning atmosphere, and the subject matter. Thus, EG
students are influenced by multiple factors motivating their English learning. Their
responses to the open-ended question further support this conclusion.

Analysis of the open-ended questions reveals that Emma, an LA student, notes that those in
her surroundings offer reminders, corrections, and continuous support. Ava also highlights
specific expectations from those around her, especially since she is in an English major
program. She affirms that

Everyone around us sees that we have English language skills, including
ourselves, who see that we are more proficient in language than other sciences
and that all adults around us think and always tell us that if we have enough
language ability, We may go to study, work, or live abroad.

Not only are expectations, but students also receive support. Christopher and Mia mention
that they receive assistance and financial support from their peers and parents. He explains,
"When having problems learning English, friends, and parents are always there to give
advice." Similarly, Mia mentions, "My friends are always ready to help me practice speaking
English, especially in class, and my parents are willing to fund me on courses related to
English." In a similar tone, Grace recounts how her mother plays a pivotal role in teaching
her English, fostering her autonomous learning skills. She adds, "My mother was the one
who taught me English when I was younger and encouraged me to teach myself." As the
stories went on, Odette receives significant support from her peers in pursuing education
abroad. She confirms, “They help and support me when I take a scholarship to study abroad.
They want me to learn English with native speakers, including learning the culture of foreign
countries." More LA students share positive stories about familial support, particularly from
their parents, which serve as a crucial source of motivation. Maria reveals that her parents
consistently supports her in every endeavor she pursued. She remarks, “They always
support me to do whatever I want.” Isabella’s parents backed her because of her proficiency
in English. She adds, “Because I'm better at English than any other subject. So, they support
me to go further in this field.” Benjamin notes that his parents' gesture of not interrupting him
when he is learning is part of support. He elaborates, “They encourage me when I am
learning English by not interrupting me." It is shown that peer and parental supports play a
pivotal role in students” motivation. Similar to what was recounted by Christopher and Mia,
Clausen & Andersson, (2020) assert that their student-participants” motivation are increasing
during their peer learning activities. Correspondingly, Chandio et al. (2018) explain that there
is a positive and significant correlation between parental encouragement and attitudes
toward learning English among Pakistani students.
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One EG student, Sarah, credits her parents for supporting her English-speaking skills since
childhood. She notes, "Parents always supported me in having speaking tutor classes with
native speakers since I was young. I feel more comfortable speaking than writing." Elena's
parents expect their daughter to expand her prospects of landing a decent job with her
English skills. She elaborates, "Because they want me to improve and have more chances of
finding jobs." In a Turkish setting, Ekiz & Kulmetov (2016) explain that parental expectations
and a positive parental view on the subject matter and its learning method create a positive
learning environment for students. In Vietnam,Dung (2020) illustrates that expectations and
support from parents play a significant role in influencing students' motivation to learn
English. As demonstrated in various settings, positive parental involvement in students'
language learning consistently enhances student motivation. Conversely, it is possible that
negative parental roles could potentially result in demotivation of students.

More EG students prefer to explain their motivation in learning English for job security.
Adam, Alice, David, and Jessica are in the same boat. Adam and Alice succinctly explain their
English proficiency mainly for work purposes. Adam expresses, “Future work,
communication with people.” Similarly, Alice highlights, “I can use it in my future work.”
David credits his father’s background as the inspiration for him to excel in English. He wrote,

It is because of my parents (mainly my dad’s) experiences in the workplace
where there is an abundance of foreigners - it is of utmost importance to be able
to communicate and destroy and prevent that language barrier.

Lastly, Jessica emphasizes her motivation for job security, stating

“wsEmsimanndingededediunnanafin lansenuildis hianny”  which can be translated to "being
proficient in the English language, which is globally recognized, ensures that we will not lose
our job." Studies like (Nguyen & Habdk, (2021) assert that their Vietnamese non-English
major university student participants are highly motivated to learn English because they
desire to secure a good job. Furthermore, a study by Al-Malki (2018) finds that their freshmen
participants regard securing a better job as one of the motivating factors in learning English
other than understanding their learning material better and interacting with foreigners. This
study's participants, consistent with previous studies' findings, conclude that developing
English skills is crucial for securing a good job in the future, and their reasoning is well-
founded. For those findings, Grishnova & Panaseiko (2021) argue that acquiring English
skills enhances qualities sought after by employers, thereby boosting competitiveness and
potentially leading to higher employee income.

In conclusion, the role of students' milieu in their motivation to learn English in higher
education, both in EG and LA students, is obvious. For EG students, the influence of the
milieu, particularly from factors like parents, societal and economic circumstances,
classroom environment, learning atmosphere, and subject matter, plays a significant role in
shaping their motivation to learn English. In a like manner, LA students majoring in English
are also influenced by their milieu, with parents, peers' native language, and subject matter
contributing to their motivation. The role of the milieu in students' motivation has been
extensively explored. Ordem (2017) highlights that their student participants are "adversely
affected by the social environment" (p.338). The lack of support and belief impact the
participants negatively. Hence, this study implies the significant role that students' milieu
can play in shaping students' motivation, whether positively or negatively. To support this
notion, a study by Martin et al. (2017) explain that the positive influence from the milieu,
including parents, teachers, and peers, contributes to students' higher expectations for
themselves and more excellent value on their academic goals or tasks.

Similarly, interviews with students from Pakistan by (Rasool & Winke (2019) reveal that
parents” expectations for students to excel in English, emphasizing its importance for future
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academic and career opportunities, as a customary practice in society. Thus, it has become
among the most influential motivation factors for students to learn English. Hence, the
collective evidence suggests that the milieu, encompassing various social influences, plays a
crucial role in determining students' motivation to learn English.

This study carries practical implications for educators, suggesting that recognizing and
addressing students' unique motivations is crucial for fostering effective language learning
in higher education. The findings emphasize the need for personalized learning approaches,
considering the unique motivational factors of students in different faculties. This study
shows that although students from both faculties tend to have integrative motivation, they
are driven by different factors. Therefore, by tailoring methods and materials to align with
each group's specific goals and motivations, educators can enhance students' overall
learning experiences and outcomes in the context of higher education, contributing to a more
effective and targeted language learning environment.
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Table 8. Milieu Calculation Result for EG and LA students

It Calculation
No Factor em Item EG LA
Code - _
X o x o

I think that educated people could be

1. ITG9 determined from their ability in 3.40 1.12 422 1.26
speaking English.

Social I think people would respect
2. ITG 10 | i people would respect me more - 3 g 1.45 417 1.47
Expectation if I could speak English well.

I think people who are able to speak

3. ITG11 English fluently have a higher social 3.47 146 417 1.25
respect.

4. ITM 4 My parer}ts dq not ca?e if I could 307 139 3.00 1.94
communicate in English or not.

5. Family Influence  ITM 5 I'think that my parents wanted meto 473 158 544 092
learn English for my future.

6. ITM 6 My parents ask me to learn English 3.00 177 544 150
harder than I am willing to do.
I think to learn English important

7. IT™M 12 because the people I respect think that 3.20 142 3.39 1.54
I should do it.

8. ITM 13 Studying English is important to me 3.87 130 4.44 146
in order to bring honors to my family.

9. ITM 14 I stu<.iy Englisb be;ause close friends 267 1.29 2.00 146
of mine think it is important.
Learning English is necessary because

10. Ought-to L2 Self ITM 15 people surrounding me expect me to 3.73 1.28 3.89 1.60
do so.

11. ITM 16 I'learn English so I would not get a 3.60 0.74 3.78 177
bad GPA.

12. ITM 17 I'learn English so I would not become 4.40 0.83 461 1.69

jobless after I graduate.
Being successful in English is
13. ITM 18 important to me so that I can please 3.60 1.40 4.28 1.41
my parents/relatives.
Studying English is important to me

14. IT™M 28 because I would feel ashamed if I got 3.93 1.39 4.06 1.73
Instrumen-tality bad grades in English.
(Prevention) I have to study English because I
15. IT™M 29 don’t want to get scolded by my 2.80 1.32 217 1.72
teacher.
16. MIL 1 My friends help me learning English 3.80 157 350 1.79
better.

17 Milieu MIL 2 I'learn English in an environment in 480 108 556 0.92
’ which all of the students are Thai. ’ ' ' ’
18, MIL3 I want to leam other languages 453 130 567 097

besides English.
19, MIL 4 The c.lassroom is convenient to learn 400 0.93 467 137
English.
20. MIL 5 It's fun to learn English. 433 0.90 5.50 0.79
21. . MIL 6 I like to learn English very much. 4.07 1.10 5.28 1.02
Attitudes to
Learning English i i j
g, CCATMMBEREUSE vy 7 My English teacher is an enjoyable 413 125 467 153
person. I like his/her way of teaching.
23. MIL 8 If I could learr} I?nghsh more than I do 413 119 567 0.69
now, I would join it.
oL MIL 9 I always look forward to English 433 0.90 556 0.86

classes.

Average 3.81 1.13 4.25 1.10
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Graph 1. Students” Agreement toward Milieu Items
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CONCLUSIONS

This study examined the role of integrative and instrumental motivation and milieu in
understanding students' motivation to learn English. The findings indicate that both groups
of students share a similar integrative motivation to learn the language. However, Liberal
Arts (LA) students dominate in all categories in this study. The mean score shows that LA
students have a higher score in both integrative and instrumental motivation, as in the
milieu, compared to Engineering (EG) students. While this dominance does not necessarily
imply better English proficiency, it reflects their higher perceived motivation and a more
supportive milieu.

Furthermore, this study sheds light on motivation among students from different faculties
and verifies that the milieu has a vital role in language learners. It is noted that LA students
exhibit influence from parents, peers' native language, and subject matter. In contrast, EG
students come from parents, societal and economic factors, the classroom, the learning
atmosphere, and the subject matter. Hence, instructors must be mindful of the content they
deliver to students and consider students' motivation and environment to optimize
language learning outcomes while aligning with the course's objectives. Furthermore,
parental influence, particularly among LA students, highlights the importance of parental
support and encouragement. Finally, this study suggests that acknowledging and
addressing students” unique motivations is crucial for effective language learning in higher
education. It underscores the need for personalized approaches based on diverse
motivational factors among students in different faculties, enhancing students’ overall
learning experiences and outcomes. Additionally, educators and institutions should
encourage parental involvement and provide resources to help parents better understand
their role in fostering English language acquisition through their children’s motivation.

This study has limitations stemming from the time constraints during data collection, which
coincided with students' final exams. Due to these time limitations, the researcher faced
challenges contacting students from other faculties for participation. Thus, the sample only
partially represented the diversity across various academic disciplines. To improve the
generalizability of the findings, increasing the number of participants and including
students from diverse faculties is recommended. Additionally, incorporating interviews in
the data collection process would provide a more in-depth understanding of students'
motivations in each faculty and the ability to compare them. Furthermore, future research
could consider analyzing students' socio-economic backgrounds as a factor in the analysis
and findings to enrich the study.



120 Journal of English and Education (JEE), 9(2), 2023, 102-124

REFERENCES

Alhamami, M. (2019). Learners’ beliefs about language-learning abilities in face-to-face &
online settings. International Journal of Educational Technology in Higher Education, 16(1),
31. https:/ /doi.org/10.1186 /s41239-019-0162-1

Al-Malki, E. A. (2018). Perceptive determination of motivating and demotivating factors in
learning EFL among saudi freshmen studying at Taif University. International Journal of
English Linguistics, 8(4), 289. https:/ /doi.org/10.5539/ijel.v8n4p289

Aripova, S. (2021). “Students” motivation in autonomous learning”. Psychology and Education
Journal, 58(1), 4966-4971. https://doi.org/10.17762/pae.v58i1.1717

Ashcroft, R. J., Garner, J., & Hadingham, O. (2018). Incidental vocabulary learning through
watching movies. Australian Journal of Applied Linguistics, 1(3), 135-147.
https:/ /doi.org/10.29140/ ajal.v1n3.89

Ausubel, D. P., Stager, M., & Gaite, A. J. H. (1968). Retroactive facilitation in meaningful
verbal  learning.  Journal  of  Educational  Psychology,  59(4),  250-255.
https:/ /doi.org/10.1037/h0025943

Baranovskaya, T. A., Khorokhorina, G. A., & Son, L. P. (2021). The effect of peer assessment
on the quality of written performance in distance english language learning (by the
example of academic writing training course in Russian university). Proceedings of the
2021 12th International Conference on E-Education, E-Business, E-Management, and E-
Learning, 105-112. https:/ /doi.org/10.1145/3450148.3450205

Bonney, C. R., Cortina, K. S., Smith-Darden, J. P., & Fiori, K. L. (2008). Understanding
strategies in foreign language learning: Are integrative and intrinsic motives distinct
predictors? Learning and Individual Differences, 18(1), 1-10.
https:/ /doi.org/10.1016/j.lindif.2007.11.005

Brown, H. D. (2021). Principles of language learning and teaching (7th ed.). Pearson Education.

Chandio, S., Chandio, A., & Chandio, M. (2018, November). Investigation of the students
motivation for learning English as secondary language: An empirical study.

Clausen, H. B., & Andersson, V. (2020). Sharing experiences and the co-creation of knowledge
through personal stories - tools for critical thinking: student perspectives. Staffordshire,
4(1).

Clément, R., & Kruidenier, B. G. (1983). Orientations in second language acquisition: i. the
effects of ethnic ty, milieu, and target language on their emergence. Language Learning,
33(3), 273-291. https://doi.org/10.1111/j.1467-1770.1983.tb00542.x

Crystal, D. (2003). English as a global language. Cambridge University Press.
https://doi.org/10.1017/CB0O9780511486999

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior.
Springer US. https://doi.org/10.1007/978-1-4899-2271-7

Dornyei, Z. (2001). Motivational strategies in the language classroom. Cambridge University
Press. https:/ /doi.org/10.1017/CB0O9780511667343



https://doi.org/10.1186/s41239-019-0162-1
https://doi.org/10.5539/ijel.v8n4p289
https://doi.org/10.17762/pae.v58i1.1717
https://doi.org/10.29140/ajal.v1n3.89
https://doi.org/10.1037/h0025943
https://doi.org/10.1145/3450148.3450205
https://doi.org/10.1016/j.lindif.2007.11.005
https://doi.org/10.1111/j.1467-1770.1983.tb00542.x
https://doi.org/10.1017/CBO9780511486999
https://doi.org/10.1007/978-1-4899-2271-7
https://doi.org/10.1017/CBO9780511667343

Assessing English Learning Motivation among Thai University Students ........ (Hendrajaya) 121

Dornyei, Z. (2007). Research Methods in Applied Linguistics. Oxford University Press.

Dung, D. T. H. (2020). Crucial factors that affect viethamese undergraduate students’
motivation in learning english as a foreign language. Universal Journal of Educational
Research, 8(12B), 8068-8074. https:/ /doi.org/10.13189/ujer.2020.082608

Ekiz, S., & Kulmetov, Z. (2016). The factors affecting learners” motivation in english language
education.  Journal ~of Foreign  Language  Education and  Technology, 1.
https://api.semanticscholar.org/CorpusID:151358220

Gardner, R. C. (1985). Social psychology and second language learning: the role of attitudes and
motivation. Edward Arnold.

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation in second-language learning.
Newbury House Publishers.

Grishnova, O., & Panaseiko, S. (2021). Knowledge of english as an asset of human capital.
Economics & Education, 6(4), 53-59. https:/ /doi.org/10.30525/2500-946X/2021-4-8

Hapsari, Y., & Ratri, D. P. (2014). Extensive listening: let students experience learning by
optimizing the use of authentic materials. Jurnal Pendidikan Bahasa Dan Sastra, 14(2), 251.
https:/ /doi.org/10.17509/bs_jpbsp.v14i2.723

He, W. (2016). An empirical study on non-english majors’ english learning motivation under
level-based english teaching. Proceedings of the 2015 3rd International Conference on
Education, Management, Arts, Economics and Social Science.
https:/ /doi.org/10.2991 /icemaess-15.2016.236

Hengsadeekul, C., Koul, R., & Kaewkuekool, S. (2014). Motivational orientation and
preference for English-medium programs in Thailand. International Journal of Educational
Research, 66, 35-44. https:/ /doi.org/10.1016/j.ijer.2014.02.001

Hong, Y. C., & Ganapathy, M. (2017). To investigate ESL students’ instrumental and
integrative motivation towards english language learning in a chinese school in penang;:
case study. English Language Teaching, 10(9), 17. https://doi.org/10.5539/ elt.v10n9p17

Huitt, W. (2011). Motivation to learn: an overview. In Educational Psychology Interactive.
Valdosta, GA: Valdosta State University. Retrieved from
http:/ /www.edpsycinteractive.org/topics/motivation/motivate.html.

Ishag, A. (2021). Instrumental and integrative orientations in second language learning
among sudanese students. Vision: Journal for Language and Foreign Language Learning,
10(2), 133-146. https://doi.org/10.21580/vjv10i29582

Kitjaroonchai, N. (2013). Motivation toward english language learning of students in
secondary and high schools in education service area office 4, saraburi province,
thailand.  International ~ Journal — of Language and  Linguistics, 1(1), 22.
https://doi.org/10.11648/].ij11.20130101.14

Kleinginna, P. R., & Kleinginna, A. M. (1981). A categorized list of emotion definitions, with
suggestions for a consensual definition. Motivation and Emotion, 5(4), 345-379.
https:/ /doi.org/10.1007 /BF00992553



https://doi.org/10.13189/ujer.2020.082608
https://api.semanticscholar.org/CorpusID:151358220
https://doi.org/10.30525/2500-946X/2021-4-8
https://doi.org/10.17509/bs_jpbsp.v14i2.723
https://doi.org/10.2991/icemaess-15.2016.236
https://doi.org/10.1016/j.ijer.2014.02.001
https://doi.org/10.5539/elt.v10n9p17
http://www.edpsycinteractive.org/topics/motivation/motivate.html
https://doi.org/10.21580/vjv10i29582
https://doi.org/10.11648/j.ijll.20130101.14
https://doi.org/10.1007/BF00992553

122 Journal of English and Education (JEE), 9(2), 2023, 102-124

Kormos, J., Kiddle, T., & Csizer, K. (2011). Systems of goals, attitudes, and self-related beliefs
in second-language-learning motivation. Applied Linguistics, 32(5), 495-516.
https:/ /doi.org/10.1093/applin/amr019

Lawler, J., & Atmiyanandana, V. (2003). HRM in Thailand: a post-1997 update. Asia Pacific
Business Review, 9(4), 165-185. https:/ /doi.org/10.1080/13602380312331288760

Long, C., Ming, Z., & Chen, L. (2013). The study of student motivation on english learning in
junior middle school -- a case study of no.5 middle school in Gejiu. English Language
Teaching, 6(9). https://doi.org/10.5539/ elt.v6n9p136

Man, L., Bui, G., & Teng, M. F. (2018). From second language to third language learning.
Australian Review of Applied Linguistics, 41(1), 61-90.
https://doi.org/10.1075/aral.17051.man

Martin, T. G., Martin, A.]., & Evans, P. (2017). Student engagement in the Caribbean region:
Exploring its role in the motivation and achievement of Jamaican middle school
students. School Psychology International, 38(2), 184-200.
https:/ /doi.org/10.1177/0143034316683765

Masgoret, A. -M., & Gardner, R. C. (2003). Attitudes, motivation, and second language
learning: a meta-analysis of studies conducted by gardner and associates. Language
Learning, 53(1), 123-163. https:/ /doi.org/10.1111/1467-9922.00212

Montero Perez, M., Peters, E., & Desmet, P. (2018). Vocabulary learning through viewing
video: the effect of two enhancement techniques. Computer Assisted Language Learning,
31(1-2), 1-26. https:/ /doi.org/10.1080/09588221.2017.1375960

Nguyen, S. Van, & Habodk, A. (2021). Vietnamese non-English-major students” motivation to
learn English: from activity theory perspective. Heliyon, 7(4), e06819.
https://doi.org/10.1016/j.heliyon.2021.e06819

Oller, J., Baca, L., & Vigil, F. (1977). Attitudes and attained proficiency in ESL: a
sociolinguistic study of Mexican Americans in the Southwest. TESOL Quarterly, 11(2),
173. https://doi.org/10.2307 /3585453

Ordem, E. (2017). A longitudinal study of motivation in foreign and second language
learning  context.  Journal  of  Education and  Learning,  6(2), 334
https://doi.org/10.5539/jel.v6n2p334

Otero, M. ]. F., Moledo, M. L., Otero, A. G., & Rego, M. A. S. (2020). Students” mediator
variables in the relationship between family involvement and academic performance:
effects of the styles of involvement. Psicologin Educativa, 27(1), 85-92.
https://doi.org/10.5093/psed2020a19

Oztiirk, G., & Giirbiiz, N. (2013). The impact of gender on foreign language speaking anxiety
and motivation. Procedia - Social and Behavioral Sciences, 70, 654-665.
https:/ /doi.org/10.1016/i.sbspro.2013.01.106

Peters, E., Heynen, E., & Puimege, E. (2016). Learning vocabulary through audiovisual input:
The differential effect of L1 subtitles and captions. System, 63, 134-148.
https:/ /doi.org/10.1016/i.system.2016.10.002



https://doi.org/10.1093/applin/amr019
https://doi.org/10.1080/13602380312331288760
https://doi.org/10.5539/elt.v6n9p136
https://doi.org/10.1075/aral.17051.man
https://doi.org/10.1177/0143034316683765
https://doi.org/10.1111/1467-9922.00212
https://doi.org/10.1080/09588221.2017.1375960
https://doi.org/10.1016/j.heliyon.2021.e06819
https://doi.org/10.2307/3585453
https://doi.org/10.5539/jel.v6n2p334
https://doi.org/10.5093/psed2020a19
https://doi.org/10.1016/j.sbspro.2013.01.106
https://doi.org/10.1016/j.system.2016.10.002

Assessing English Learning Motivation among Thai University Students ........ (Hendrajaya) 123

Phothongsunan, S. (2019). The wider social context of school and Thai EFL university
learners. Arab World English Journal, 10(2), 29-39.
https:/ /doi.org/10.24093 /awej/vol1l0no2.3

Pintrich, P. R.,, & Schunk, D. H. (1996). Motivation in education: Theory, research, and
applications. Englewood Cliffs, NJ: Prentice Hall.

Quinn, L., & Corry, M. (2002). Factors that deter faculty from participating in distance
education. Online Journal of Distance Learning Administration, V.

Rasool, G., & Winke, P. (2019). Undergraduate students” motivation to learn and attitudes
towards English in multilingual Pakistan: A look at shifts in English as a world
language. System, 82, 50-62. https:/ /doi.org/10.1016/]j.system.2019.02.015

Rezaei, R., Banaruee, H., & 1zadi, I. (2018). An investigation into the EFL milieu and availability
of language learning opportunities to iranian english language learners. 6.

Riadil, I. G. (2020). Identifying EFL students” motivation towards reading activity to enrich
the classroom interaction in elt context. ELP (Journal of English Language Pedagogy), 5(2),
1-10. https:/ /doi.org/10.36665/ elp.v5i2.314

Saville-Troike, M. (2005). Introducing second language acquisition. Cambridge University Press.
https:/ /doi.org/10.1017/CB0O9780511808838

Schriesheim, C. A., Solomon, E., & Kopelman, R. E. (1989). Grouped versus randomized
format: an investigation of scale convergent and discriminant validity using LISREL
confirmatory factor analysis. Applied Psychological Measurement, 13(1), 19-32.
https://doi.org/10.1177/014662168901300103

Svitlana, T. (2017). Overcoming language anxiety among the english language learners:
psycho-pedagogical ~ aspect.  Science  and  Education,  23(7),  102-106.
https://doi.org/10.24195/2414-4665-2017-7-16

Taguchi, T., Magid, M., & Papi, M. (2009). 4. The L2 motivational self system among Japanese,
Chinese and Iranian learners of English: A comparative study. In Motivation, Language
Identity ~ and  the L2 Self  (pp. 66-97).  Multilingual =~ Matters.
https://doi.org/10.21832/9781847691293-005

Taukebayeva, R. (2021). Some ideas of the phenomenon of motivation in the process of
studying English language. Ilasay: Ymwersitetinin Habarshysy, 122(4), 94-106.
https://doi.org/10.47526/2021-4/2664-0686.09

Umida, K., Zarina, R.,, & Shahram, A. (2020). Characteristics, significance and role of
motivation problms in foreign language learning. Asian Journal of Multidimensional
Research (AJMR), 9(3), 61. https:/ /doi.org/10.5958 /2278-4853.2020.00059.2

Wang, F. (2008). Motivation and English achievement: an exploratory and confirmatory
factor analysis of a new measure for chinese students of english learning. North
American Journal of Psychology, 10, 633.
https://api.semanticscholar.org/CorpuslD:18514293



https://doi.org/10.24093/awej/vol10no2.3
https://doi.org/10.1016/j.system.2019.02.015
https://doi.org/10.36665/elp.v5i2.314
https://doi.org/10.1017/CBO9780511808838
https://doi.org/10.1177/014662168901300103
https://doi.org/10.24195/2414-4665-2017-7-16
https://doi.org/10.21832/9781847691293-005
https://doi.org/10.47526/2021-4/2664-0686.09
https://doi.org/10.5958/2278-4853.2020.00059.2
https://api.semanticscholar.org/CorpusID:18514293

124 Journal of English and Education (JEE), 9(2), 2023, 102-124

Wang, Z. (1993). Factors that affect  Chinese = EFL  learner’s  acquisition.
https:/ /api.semanticscholar.org/CorpusID:140353445

Wu, W.-C. V., Marek, M., & Yen, L. L. (2012). Promotion of EFL student motivation,
confidence, and satisfaction via a learning spiral, peer-scaffolding, and CMC.
International Journal of Computer-Assisted Language Learning and Teaching, 2(3), 54-75.
https:/ /doi.org/10.4018/ijcallt.2012070104

Yu, B., & Downing, K. (2012). Determinants of international students’ adaptation: examining
effects of integrative motivation, instrumental motivation and second language
proficiency. Educational Studies, 38(4), 457-471.
https://doi.org/10.1080/03055698.2011.643111

Zhang, Dai, & Wang. (2020). Motivation and second foreign language proficiency: the
mediating role of foreign language enjoyment. Sustainability, 12(4), 1302.
https:/ /doi.org/10.3390/su12041302

Zhao, L. (2012). Investigation into motivation types and influences on motivation: the case of
Chinese non-English majors. English Language Teaching, 5(3).
https:/ /doi.org/10.5539/ elt.v5n3p100



https://api.semanticscholar.org/CorpusID:140353445
https://doi.org/10.4018/ijcallt.2012070104
https://doi.org/10.1080/03055698.2011.643111
https://doi.org/10.3390/su12041302
https://doi.org/10.5539/elt.v5n3p100

