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RNt Tlns paper is focused on the estabhshment and mprovement of an immersion program
at Indonésian tertiary level of education. Con51dermg internial 4nd extetnal fictors-sich as
economy, 'socio-culture; andpolmcs itis arguedthat such aprogramrs needed: Begmmng with
the ratlonale ‘of bllmgual educatron program, thile discussion’ wrll[contmue on the” current
‘situation as the background the 1ssues and 1mphcat10ns the proposal and the possrble
nnplementanon pIan ofan nnmersron program '

| e ult .

Enghsh is proposed as the targct language m the program cons1denng its ,being; the
language of, knowledge the; language of global JOb markets -the language of mforrnatron and
technology drssemmatlon,,and the language of pohtrcs :and socro-culture around the globe
However,,due to several contextual reasons, jamong whrch are. the government policy, and
resource availability, the. apphcanon cannot be in the form ofa full immersion.program. These
considerations play important roles in determmmg the feasibility and the implementation of the
_program. Ad_]ustrng to the srtuatlon and local context, the application is proposed to be a very
. late partlal Enghsh unmersmn program . . | Do
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A.Introduction_ .

DU ST N T e T EE R VR B L 2% BERPR R P
-+ _. Thergare certam types of tertiary, education institutions commonly found in Indonesia,
namely umversrtles mstrtutes coIleges, and training, centres.. Geographrcally, prestigious
educatlonal mstltutlons are centrahsed in Java. ;I’lus causes disparate qualities of education
across regrons in Indones1a. In pamcular Yogyakarta, wluch is located in Central Java, isavery
speclal region \ w1th 1ts label as “the c1ty of students” Students come ﬁ'om all over the country to
thrs crty, in whrch huudreds of tertrary educatron 1nst1tut10ns wrth relanvely good quahty are
currcntly located.

S JCEC IS PR B ae it AL T
The facts mentloned above have become the drlvmg forces of tlus Jpaper. The focus of
thrs paper is on the estabhshment of a very late munersron‘program at tertmry level of educatlon
m Indonesra Begmmng Wlth the ratlonale of brlmgual educatron program, ‘the dlscussmn w1lI

(S TR I

contmue on the current srtuatlon as the background, thei 1ssues and 1mphcat10ns the pr0posa1
and the possrble nnplementatlon plan of a 1Very ] latei 1mmer51on program o .
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B1lmgual Educafion cati be categorlsed into two types' “weak”'and strong forms
(Baker, 2006, pp. 213-257).
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Each type or form:of bilingual education possesses certain characteristics. The weak form of
bilingual education has the characteristics of mainly majority langnage students, the medium of
instructton in the classroom is the majority language, and the language outcome is mostly
monolingualism or limited bllmguahsm. On the other hand, the strong form of bilingual
education has the characteristics of mainly" majonty language students, the medium of
instruction in the class is the minority'language, and the language outcome 1s bilingualism and
biliteracy. Thus, the weak form of bilingual education is a subtractive bilingual education,
whereas the strong form is additive (Baker 2006 » PP 213-257)

Immersion education is a strong brhngual education. The characteristics of this type of
bilingual education are majority language speaking students, being taught in a minority
language and aimed at pluralism and language -enrichment. The language outcomes of
immersion cducatlon are bilingualism and biliteracy. This type of bilingual education is thus
considered to be an additive bilingual educauon There are some advantages of immersion, such
as infercultural competence, self-esteern, self-rdentrty, coguitive development, academic
achievement, and broader opportumtres for jobsin the ﬁrture : (Baker, 2006, pp. 245 250).,

The key study of immersion is the Lambert Montreal Canada Immersmn Program back
in 1965, The study was conducted'in Lambert ‘which was a mamly Eng]lsh speaklng suburb, in
‘Montreal, a thainly French spedking city (Berthold, 1995, p.4). The success of this study was
acknowlédged by Krashen as being the most successful study of language leaming that had ever
been conducted (Krashen, 1984 in Bérthold, 1995, p. 3): In a different perspective, Berthold
identified the success in terms of the current high proportion of successful immersion'students in
even low rate of immersion population (Berthold, 1995;p.5). ~ .. '* : s
' The assumption of this type of ‘bilingual education are; among othiers: the similar
backgrounds of students in terms of entry capacity Which 'makes it a homogenous class, the
situation in which both first and second languages are allowed to develop, and the use of
bilingual teachers. These assumptions become some of the core features of immersion. First
language development is supported. Students are allowed to ask questions in first latignage arid
are to be answered in second language instead of being ignored. There are also variable features
complementing the core features (Baker, 2006, p. 248).

Immersion program can further be divided based on time and extent. In tezmis of time,
immersion can be: “early”, which intvolves early pnmary stidents from kindérgarten to year 1;
“delayed”, which starts at year 3 or 4'of primary school; and “late”, which is at secondary or
‘tertiary level of education (Baker, 2006, p. 245; Berthold, '1995, p. 2). Furthermore; in terrns of
extent, immersion program can be fuIl or 100% in target language, and part:lal or 50% second
language and ﬁrst language (Baker, 2006, p- 245) Arl example of an'immersion. program could
be the' unplementatlon of “Arabic class” in an Islamic boarding school in Indonesra, in whlch
Lndonesran students in the parncular class are ﬁrlIy taught in Arabiclanguage.

As a niethod, however, 1mmersron program tnggers several issues such as connnurty,
elmsm, and being able but not ﬁmctlonal nisers of the target language in productlve skr]ls The
second language is mamly used in the classroom only. In the case of “ Arabic ¢lass” mentroned in
the previous paragraph, the contmulty of’ pattem from pnmary to secondary and tert:ary levels of
. education is still a blg question. Elitism can also occur, like'what is happening to students of
'International classes' in some favourite regular high schools in Indonesia. Students, who are
taught fully in Enghsh feel themselves as “relatrvely ‘higher in status” compared with students
‘'of regular classes. .
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C.Background : = : v i T T ERI .o o

At the moment, the coriduct of éach progran at tertiary level in'stittions in Indonesia
has to be in accordance with the national regulation:(M. P.'N. R. Indonesia, 2000a), thus the
subjects taught have to refer to those required-by the national curri¢ulum:! In addition, there are
institational specific subjects, which refer to the'V vrsron and'mission ofindividual universitiés
(MPNR"Indonesra,ZOOOb) T IR N

r
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In cun'ent common programs umts taught are categonsedmto coinpulsory subJ ects and
elecnve subJects English 1s;commonly offered as two.units of English.as a Foreign Language
(EFL). In terms of foreign.language competence, students-are: of various levels of English.
However; there is no placement test, so that they are put inmixed classes with one-level lecture
method.In every ‘subject,.one lecturer-handles:an average'of 25 80: students per. cIass w1t11
BahasaIndonesra as the med1um ofmstructron et aout s e .

* The current regular program fids the strengths of bemg cost-eﬂ'ecttve easy t0 handle
and in accordance with lecturers' incentives. Consrdenng ‘the lattef i 1ssue ‘clirrent leturers are
prov1ded with salary which relattvely fits' therr efforts'in plannmg'and conductmg the units.
However ‘there ate weaknesses of thiis program froin the perspectlve of EFL léctirers, students,
and'also the practlce of language leammg From ttie EFL lecturers perspecttve it is weak i in
terms of mamtauung the competltlve power of the umver51ty and preparmg students in entermg
the real Worid: Studeits' potnt of view lughhghts' the problemattc situation' with théir reddiness
for competition in job markets,/ which are gomg global and gettmg tougher. More and more
students become aware thatithis situation reqmres ‘language- competence unlikeé the situation
today where students’ passmg ‘thelanguage exam for the sake of s¢ore, not for gammg‘lang*uage
competence Lack of ‘Consideétations in the' ﬁrture prospects of the learmng process 1n the
umversrty is anotherpltfall ofthe currentprogr‘ L SR

o 14

Consrdermg the abovementloned problematrc srtuatrons an-effort has to be undertaken
to nnprove the programs, currently oﬂ'ered This should, be done in order to ma:mtam the
competltlve power of the umversrty in general and specrﬁcally the faculty and to prepare
studen't's’in entering the real world w1th its global and Ught compenuon As an nnpact of
globahsatlon, competence in second or forergn language results in compettt:we advantage for

the studeuts »

Lo [ Hoba T e I

therefore an effective and smultaneous language and. content teaching method is badly,
needed In fact, as  suggested by Genesee(1983 in Baker, 2006 p. 273), /late tmmersion has no
detmnental effect on firstlanguage skills”™. . ¢ . U ) RN

DIssuesandImphcahons ;!’ i " o B ; ':"! " ;” o ':!;;.M. v
The plan to mlplement an effectrve and sunultalneous language. and content, teachm
method deals with certain issues and 1mp11cat10ns The. first issue to addressns the resources
availability. As suggested by, Truckenbrodt dan.de Courcy (2002, p. 34)“the success of any
language program is linked to the quahty of its human and.physical resources”, In terms of
human resources, the teachers have to possess certain qualifications and have tobe competent in
both languages: the current language of instruction, which is Bahasa Indonesia, and the target
language. In other words, the teachers havetobe brlmgual (Baker ‘2006, p 248) Another aspect
of hurhan résources ¢onsists of the students The' fact that ‘thé*student’ mtake is generally from
regular schools, with Bahasa Indonesia as the niedinh"of mstructlon, brmgs about-another
problématic issue: Handlmg studénts with hmrted background expenence of using’ forelgn

language in studying is something, distinctive and challénging. The secénd type ofresourcesis’

ry r L
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physical resource, such as materials, facilities, and funds. The limited physical resources
available for students also hinder the establishment of an immersion class.

-, i "The language chosen to be the linguistic goal.of the immersion program is English. So
far, English has been taught as a foreign language, which means that. students have limited
exposure to the: Ianguage The choice of English is due to several considerations. First, English
is a langnage of knowledge, in the sense that many aspects of diverse knowledge,are delivered
through this language, such as science, engmeermg, social studies, and economics, Moreover

English 1 is also the language of job markets.'or in other words this’ language is chosen for
economic reasons. Thirdly, English' is also-used 'in dlssemmatmg ost information and
technology around the: world, regardless of where the source:is. Finally, as an impact of
globalisation, English is chosen because of socio-political and'cultural reasons. The decision is
also taken considering the capability of fulfilling theitarget curriculum: within the time limit;
which is 8-14 semesters (M. P. N. R. Indonesia, 2000b). This.is in line with Truckenbrodt's

argument, that the langnage choice should fit with “what canbe achieved within the given time
constramts” (Truckenbrodt& de Courcy, 2002 ,D. 36)

Another consideration to- be taken into, account is, the policy of the Indonesran
government. According to the goyernment ¢ and the House of Representative of Indonesia (D. P.
R.R. Indone51a, 1989; M. P.N.R. Indonesw, 2000a), all educanon institutions of all levels in
Indonesia have to refor to the nanonal curricylum in thieix de31gns Th1s compulsory nature of the
nanonal cumculum restncts the level of ﬂexlblhty in des1gnmg courses around the countly

?“l

)
; The next issue is; the existence. of specific content subjects. Such subjects are either
country specific, as specified by the government and the House;of Representative (D. P.R. R.
Indonesia, 1989; M. P, N. R. Indonesia, 2000a); institution specific, as specified by each
institution; or study program specific. According to the National Minister of Education, ‘the
competence elements to be elaborated in the naﬁonal cumculum are Personahty Development
Units, Working Expertise Units, Skill and Knowledge Umts Workmg Att1tude Units, and
Societal Living Umts (M PN.R. Indones1a 2002) e ! -

‘Another'issue concerns. guldance and counsellmg for fhe students smce the students
come from regular schools instead of immersion high schools “This brings ab out the need fora
studént’ support unit and advisors. The eﬂ'ect of elmsm can bé caused by the estabhshment of
such'an immersion program, which requires 4 certain way of handling the issué.

Additional considerations based on prewous unmersron education conducts in various
contéxts are also’ taken'into- docount; ‘Such *experiénces ‘are those of* the- foreign-language
immersion programs of Spanish at the University of Minnesota (Klee & Tedick, 1997, pp. 155-
159), and of English in Hong Kong (Johnson, 1997), which reflect that the success or faﬂure of
such a program does not only depend on the language proficiency. Background knowledge of
the course content and pedagogy also play important roles in the program. In the Umver51ty of
Minfiesota context, some conclusions-drawn are that administiative support, balance of content
and target language coordination 6f ‘curricula, ‘and entrance level of proﬁcrency aré
determinants in such a conduct (Kiee & Tedick; 1997 p.' 159). Meanwhlle i Hong Kong
context, the program failed because of problernattc teacher trmmng, testmg, fevaluahon, and
selection'(Johnson, 1997, p. 186) ' . ! AR S

E Proposed ProgramDescnphon S

¢'| PR N | B ] ol U
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: After takmg consrderatlon of the matters mentloned above the. proposed program to- be
implemented is a very late partial Engllsh immersion, The aim of this immersion program is,
stmilar to other immersion. education, for the students to,be bllmgual and b1cultural without
puttmg aside their academrc achrevement (Baker 2006 P. 245) '

1l
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The application at a privateuniversity brings about several consequences. The first consequence
is that the funding is going to be 'from students, for students': A similar phenomenonhappened to
an' Australian private school applying immersion education, the Southport school;-where it has
to be independent both in funding and supplymg resources (Davres 1995, p. 61) In the case.of
Indonesian private universities, this is also in line with the Indonesian Parliament regulation,

which suggests that:

S e v o ir v
Biaya penyelenggaraan kegratan pendidikan di satuan pendrdtkan yang drselenggarakan oleh
masyarakat menjadi tanggung Jjawab badan/peromngan yang menyeienggaralmn satuan
pendtdtkan e TR

(translated as’ The fundrngiof educatlonal actlvrtles in educatlonal un1ts conducted by pnvate
partres is the prwate mstrtutlons/partles responsrblhty asthe conductor) .

(DPRRIndonesra,1989) R P TIAR T &

-+ In the proposed program, the teachers dre going to' bé all Indonesrans with'‘the
qualification of master degree, preferably university graduates from abroad. The fact that there
are a lot of people with master qualification ayailable, will result in'no difficulty, for faculties of
teruary institutions in ﬁndmg such educators. However the quahty of these educators has to be
assured through an entrance test and a contrnuous quahty momtonng process. Similar 1deas
were asserted by Truckenbrodt and de Courcy (2002 p. 44) Enghsh natlve speakers are, to be
employed only, as wsrtmg lecturers _There is no full time native Engllsh speakmg teacher
consrdermg local teachers are more accustomed wrth Iooal values This i isin Tine wrth one of the
core prrncrples of i unmersron educatlon that the atmosphere of the class_‘ sl_tould be m the ﬁrst
language of ﬁrst culture (Baker 2006 p 248) P e o

. Ttis expected that prospectlve students are to be recrulted through two types of exams
content and language. The content exam is exactly the same as the;exam to be taken by
prospecttve regular students The language exam, as a. specrﬁc addltlonal 1tem for prospecnve
Jmmersmn students mcludes the four Macro skll.ls of Englrsh hstemng, speakmg, readmg, and
Wrrtrng, and grammar Accordmg to Truckenbrodt and de Courcy ,(2002 p- 52),, the major
reasons, oT student selectlon is the lrmrted seats wrth sO many prospecnve students and
acceptance of certain types of students and re_]ectron of others ThlS creates a class w1th
homogeneous second language comp etencelevel nh

iy, LI

'.“l--l:"’ i [
'Ihe sub_lects to be taught in the nnmersmn class are in accordance:with the national
cumculum and spemﬁc «contents,. should there be some, . 11ke what are reqwred in, certain
causmg them to be unreasonable to betaught m Enghsh, for example Agama and Pancasrla
- Support for the students 1s to be provrded in order for the program to he successful This
ulcludes counsellmg, language advrsors and bndgrng program The counsellmg is anned at
helpmg students wrth d1ﬂicult1es 1n coping w1th any. ; srtuat[on or problem encountered in the
program Language advrsors are to provlde help in the ﬁeld of language Meanwhrlﬂel ;thle
bridging program is to'bé provrded prior to startmg the first semester for the new students,
considering the stidents'come from tegular high'schiools. The puipose of the biidging program
is to facilitate students in'adapting‘to such anew atmiosphere that thiey have never faced in-their
previous:12 years of study. Sucha concept has also'been discussed by Burger-and Migneron
{1997,..p:265) .as adjunct:courses and'sheltered' courses in the micro-context.of immersion’
education: This ideais also supported by Krashen.(1985, p. 64) with his idea of comprehensible
inputinimmersion education, where the absence of English native speakerin the classroom '«

12
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makes it Possible for the materials to :be-delivered-in homogeneous language level, for the
adaptation and modification of materials to happen, and also for the studentsto use either first or
second language in their responses. Another support comes from Lyster (1998, p. 65), who
states that “immersion pedagogy has relied: extensrvely on the use of comprehens1ble rnput and

i
|

negotiation of meaning to convey subjectmatter”. - - '
L .

F The Implementahon Plan

The possrble n:nplementatron of Jate partial Enghsh immersion program is adapted from
the idea of Truckenbrodt and de Courcy (2002 pp- 62-65), and Erben's concept (Erben, 2004, p.
332) that “the ideological framework of immersion contains not only educational nnperatrves
but also political, social, and cultural ones as well” Even stronger thrs nnnd frame is supported
by Read in her assertion that the appllcatlon of immersion in 'tertiary education carries along
orgamsatlonal obstacles” as well as “lack of acceptance™ (Read, 1996). -With adjustments to
local context in terms of conditions and needs (Erben, 2004, p. 332) the outline of the stepsto be
takenisset. ., ... ., ., .o B T VU N h

The first stepis a preliminary, whrch midinly is the introduction of the program This step
is very vital, since resistance is somenmes encountered After such an infroduction, the program
begins by addressmg university language centre or Enghsh deparlment the' faculty, ‘thé staff;
and also parents ‘and students, The next step is decrdmg whethér or not the program is to be
started. The consrderatron in ’[hlS stage 1s usually about “the minimumi number of students
requrred to make the 1 nnmersmn program feasrhle” (Truckenbrodt & de Courcy, 2002 P 67)
Should the program be decided to dontinue, the actors are to be determmed Thls mcludes the
determination of who the teachers, the staff members, and the studenfs ‘are. As stated by
Truckenbrodt and de Courcy (2002; p. 67) “the decision makers need to defermine'if there is
going to be an’official selection“policy i iil relation ‘to student mvolvement in"the immersion
program, and if S0, what the cnterra will be” Thus itisiri this stage that the seléction criterid are
tobe deﬁned After the selection i§ set, the next steps are decrdmg on the rules and anticipating
possible lmpacts The fo]lowmg step is the syllabus design and" materra]s development Since
the syllabus mvolves grammatrcal areas of the target Ianguage “snnplrcrty and centrality”,
“frequency”, and “learnability™ (chhards 2001, pp. 11- 12) need to be takeén into account in the
language used to deliver the content. The step of syIlabus design and materials development is
contimtied by teacher development ‘Truckenbrodt and de Courcy suggest that-the development
can'be in the form'of ¢ ‘postgraduate study, m-country eXperience, observation of an existing
program or self dnected professronal readmg” (Truckenbrodt & de Courcy, 2002 P- 70)

AL T R P R

As the program is conducted, the contmuous step of momtormg has to take place This
can be done through the acnvatron ofa steenng commrttee and the nnplementanon ofa lecturer
credit point systém, which reflects how each lecturer has' employed the concepts of immersion
educatlon Thelastbuti rmportant step to be undértaken’s workmg on contlnuous fundrng, whrch
in the case of prrvate 1nst1tut10ns is the 1mplementatlon of the 'ﬁom student, for student' concept

. Other than the abovementroned steps the program has to refer toa certam tlme lme inits
immersion program conduct, Indonesian study programs mostly employ a student credit point
system,.as required by the rules and regulations. In this system, each unit is given certain credit
weights, according to its relevance to the major or specialty. This means that there are some units
with three creditpoints, two credit points, and-even:no credit point but merely requirement of
statements of Satisfaction from the lecturers. Besides the non-credit point units, which require

13
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the lecturers to teach onehour per week, every:credit point is worth-50 minute of lecture per
week for‘ a'sérnester Thus ‘ant exactftime ]jne of 'thetlanguages' propoftibu per semester is
in the first semester that the students are requrred to take 18 credit pomts of certain umts Later
on, students have the opportumty 1o, take up tq 24 credit pomts (8 -10 unlts) per semester,
RIS R
dependmg on thetr grades in the previous semester Besrdes not every unrt is oﬂ'ered every
semester "which also results in fluctuations of Ianguage proportlon each semester Overall,
however, the curriculum consists of 144 credit points, which is the mmrmum requrrements as

defined by the parliament (M. P. N. R Indonesra, 2000b) S e

Voo e {1

Related to this system and as mentroned m the prevrous sectlon there are some subjects
requtred to be taught in Bahasa Indonesial This bnngs “about-an nnplemenmtton of a partlal
immersion program The proportron of the language used is basrcally 80% in Enghsh and 20%
in Bahasa Indonesia. However, the exact percentage can be ‘calculated in two ways either as
credit pointsor as the number of umts Aldifference ofj percentage in calculatlons based on ciedit

pomts and'nifiriber of units may occur whrch ig caused by dltferent credtt pomt welghts put in
eachumt R B R O W & Vvt . vy

. EADIIIRAPS L -

G. Conclusron

Yo - ' C Uhan FEARATE .

Itis clear ﬁ'om the explanatton and descnpnon that an immersion program can and need to
be nnplemented at tert[ary educauonal mstltutlons The chorce of Enghsh as the target language
job markets ‘the language of mformanou and technology drssemrnaUOn, and the language of
politics and socio-culture around the globe However due'to several contextual reasons among,
which are'the governmentpohcy and fesotrce avallablhty, the' apphcatton Gannot be in the form
of a full immersion program. "Théée considerations play important Tolés m‘deterrmmng the
feasibility and the implementation of the program:Adjusting to the situation and local context,

the application at Indonesian tertiary level of education should be in the.form of a very late
partial Englishimmersionprogram. ., .. .. N R

.
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