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. This paper discusses the benefits of cooperatrve leammg method in language teaching.

The wnter starts with the fact that Enghsh is a very important language in this era. In the next
session, the nature of cooperatrve leammg s, presented, completed w1th the charactenstrcs:
which are posrnve mterdependence md1v1dual accountabrhty, Ipromotlve mteractlon
mterpersonal and small | group skills and group processmg

[ LPREETIS o4
The application of cooperatlve learning, the language classroom gives some beneﬁts
Two of them are that it is inclusive in that it accepts many different students, 'from the high
achievers to the 'handicapped’ ones, from the rich to the poor, from drﬂ‘erent ethnrc groups. They
are all accountable Besrdes cooperatrve learnmg method a]so glves more studénts more
opportumues to produce ‘the, target language atthe s same trme Yet, teachers should consrder the
mappropnateness of’ the m;gut from the students and glves correctlons m the best way. b N
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A. Background ' .

In this globalization' era, people-are demanded to”bé'ablé: to mastef- Engllsh as an
infernational language to exchange all information about knowledge and ‘évents that happen
around the world. English enablés people to communicate with othef péople coming from othet
parts of the world. Nowadays English is greatly exposed through many ‘kinds of media stich as
television, radios, magazines, internets (in which English is mostly, used) and through Enghsh
COurses. -That is why people, should be able to communicate- m Enghsh since it plays

unportant rolemthe,world g

]
s, ot R '|"’ it ' [ 1/

“Communication is the art of transmrttmg information,: 1deas* and attltude ﬁ'om one
person to another” Emery (Emery, 1989: 187) says. If Emery s ideas of commumcatlon may be
mterpreted, in'this sénse, commuriication ineans havmg the ablhty to express ‘one's ideas,’
thoughts, feelings, and views to others, having the abrlrty to understand the utterances made by
others. r

v -In‘order'to prepare the-young people to face.the globalization ‘era, the government
apphes curriculum that is believed to enable the students to really communicate in English:
Schools apply,a.communicative .approach’in teaching: English with, the expectatronc that-the
teacher will teach English communicatively to make the students-use the language in the real,
life.
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Considering that the approach*was not. very-successful, which might be the result of
misapplication, competency-based curriculum fills in‘for the communicative one.

Acompetency-based curriculum aims at making possible thé students to execute certain
utterances to transfer information in a natural way. This curriculum is believed to be better than
the old one as the students are expected to gam the competencies in each subject, including
English.

Whatever the curriculum is, however, if it"is not well applied, the result will no be
promising, resulting in.the fact that.the 'students will not be able,to perform well in
communication. It needs ways of orgamzmg the class on how to demgn students’ interaction so
as to improve the quality of leArning ‘and the involvément of them in the practice or production
period.

B. Factors Influencing the Success of Lauguage llearning

*-There ate some factors aﬁ'echng students to be succcssful in leammg language one of
which is motivation. Ifa studénthas & high' motivatioh il léaming & language he will try hard to
be able to master the materials giver in class This is ini ling with what Harmer (1991:3-7) says
that the motivation the studénts bring in‘the'classroom is the: blggest single factor -affecting their
success. It means that the students learning language will get siccess in whatever condition if
they really wantto learn. Whether the condition is supportmg ornot, they w111 still'be mouvatcd
mlcammgthelanguage AT Lot SERU Lo

Accordmg to Harmer (199 1) motlvatxon ¢an be d1v1ded mto two, exmnsm and 1n1rm51c
motivation. The térm extr1ns1c motwatlon means that the stiidents learit 'the language
enthusmst:lcalIy due to factors commg ﬁ‘om outs1de the 1nd1v1duals Those’ factors can be the
need to pass the exain, ‘the hope of financial reward, orthe poss1b111ty or futurctravel.’

The term intrinsic motivation, on the other hand, means that the students learn the
language enthusiastically because of factors‘coming from within the'individual Thus, a person
might be motivated by the enjoyment of the learning process itself or by the desire to make
themselves feel better.

VIR PN

: Some researchers and methodologlst have come to the view that intrinsic motivation is
especlally unportant for encouragmg success. Even, where the ongmal reason for takmg upa
language course, for example is extrinsic, the chances of success will be greatly, enhanced if the
students come to love the learning process. .,, . . | o ey i

Cons1dermg the fact that mouvatlon do es play a very crucial role in learning alanguage,
efforts to mairnitain ‘it is highly recommeénded for everyone mvolved' in language leammg
According to Harmer (1991: 53) there are three areas where the teacher's behav1or caninfluence
students contulumg parhcxp atlon They are:" ' :

o € R

Goals and goal settmg itis beheved that motlvanon is closely bound up w1th aperson s desire
to.achieve a goal. Yet, we have to be sure Wthll goals Iong—tenn or shoxt-term one, can dlrectly
influence students’ day today parhc1pat10n .

: Long-term goal in langnage teaching might be the mastery of English, the passing an
exam (at the end of year), the possibility.of a better job in the future, ¢tc. Short-term goal, on the
otherhand, might be the learning of small amount of new language, the successful of writing an
essay, or the ability to partakein the school's discussion. i . i Lo
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Itisright that long-termgoal is virtually important, yet, itis too.fai: Students may loose
their motivation when' the materials' are too difficult ‘for:them: They cannot:maintain their
motivation with the long-terr goal 'Short term goals, on thé other hand, are by nature closer'to
the’ students day-to—day réality. It is much easiér t0' focus'on the end‘of week than on'the 'énd of
the year | Hence, teachers should be able to help students acIneve theif short-term’; goals and they

will put efféts on the studénts' motivation. et R e o

Learning Enyironment: teachers sometimes face the fact that they cannot, or even uay not
ehoose thelr classroom Then, can they bIame the class enwromneut as the factors that 1nﬂuence
thelrstudents motlvanon? C R TR

: Of course, they,should not do so. They can create or decorate the:r classroom so that i 1t is
attractive that will result in students' increased motivation. When a student walks sinto an
attractive, classroom at the ,begmmng of the course, it may help to get their. motivation for the
process going: When they come toan unatlraetwe classroom moftivation may. not be inifiated. |,

‘Decorating a classroom.to.be more attractive is, however, less 'important”than' the
emotional atmosphere that teachers are able to create and sustain’ It will: trigger:the:students to
be active.and participate fully in the class. That is why, they have to.be carefnl when responding
to the students, especially .in, the giving.of feedback and.correction. There.is a need for a
supportive; cooperative environment to suit the. variousdearner types. Moreimportant is that the

H

teachers' rapportwrllcreatethenght condition for motwatedlearmng T A

H Interestmg Classes what 1s ‘meant by mterestmg ciasses here is’ that ‘thié class s1tuatlon
that makes the students mterested m both the Sllb_] ect and the’ acuvmes camed out in the class to
actiiéve'thie goal Studénts nedds'to be interested in the activities they are Jommg 1o sustarn lthe%r

motivation. Thus, teachers have toprovide avanety of subject and activities to keep the students
o R TR ieh o
engaged e R e A I .,; e !

Those three, ways ‘of sustammg students' motwatrhn ’mdrcates that teachers need to
structure the classi 1nto amore effecnve way. Structunng a classis not only a matter of arrangmg
the cha1rs aud students seat but also setting the students—students mteracnons so that they yleld
the best result. VIR ;e L

C. Cooperatlve Learning : and Its. characteristics,

. '
P P EL A P

+ One of the. ways: to set ‘students’ mteracuon: is by des1gn1ng*fgroup works- with
cooperatlve learning:-Cooperative learning can be defined ds a diverse'body. of concepts arid
technigues for enhancing the benefits of group activities. It also'means!'the instractional use of
small' groups so that students work together to maximizé their own and eachi othet's learniiig
(Johnson. Et. Al 1993). Co‘ope‘rative efforts resiilt in participants striving for muitual bénefit so
that all group members gam from each other’s efforts (Yoursuccess benefits me and L my success
together here) knowmg that one S performanee is mutually caused by oneself and one s
colleagues (We can not do it without you), and feeling proud aud Jomtly celebratmg when a
group 'meinber “is recogmzed for achlevement (We all congratu.'late you on your
aceomphshmentl) : e

1 bt B v ord ! AN

Not all group works are sunply cooperatlve There rs a dlﬁ'erence between "havmg

-----

structiredtobe a cooperattve group as there i: 1s 1o posrtlve mterdependence (Perhaps it could be
called individualistic learning with talking.) There needs to be an accepted common goal o
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which.the group will be rewarded for: their efforts.-In the same way, a-group of students who
have been assigned to do areport where only one student cares, does all the work and the others
go along for a free ride, is not a cooperative group. A cooperative group has a sense of individual
accountability that means that all students need to know the material or spell well for the group
to .be | successful Putting - students into, groups .does not necessanly gain  positive
interdependence and/or individual accountability; it has to be structured and managed by the
teacher or professor.

The ﬁrst charactenstlc of 000perat1ve Ieammg is posmve mterdependence- the feeling
among group members that by hielping other group members, they are helping themselves. If
students feel they are positively interdependent with their group mates, they are more likely to
stay on task and to help.one another learn. Helpmg one another 10 get success w1l] increase the
quality oftheir learning. cr Lo . ! '

[}

The sec¢ond ‘one is individual ’accountabi]itj - the fe'eling that all group members are
responsible for participatifig it and' learning from the activity. If students feel individually
accountable, they are more likely to try.to learn, rather than letting others doithe work-and the
leamning for them. There will be no one freeriding on others. .. - ¢

" The third orie is promotive interaction, the interaction that students work together in
which they promote each ‘other's’ success by sharing resources and helping; supporting,
encouraging, and applauding each other's efforts to achieve. There are important cognitive
activifies and interpersonal dynamics that can only occur when students promote each other's
learning. This includes orally explaining how to solve problems, teaching one’s knowledge to
others, checkmg for understandmg, dlscussmg concepts bein g learned, and connectmg present
with past Iearnmg Each of those act1v1t1es can be snuetured into] group task du'ectlons and

procedures A -

RTINS : R AN

The fourth charaetensnc is mterpersonal and small group skﬂls Cooperatwe learning is
1nherently more complex than competltlve or individualistic learning becanse students have to
engage smuultaneously in"'task work (Iearmng académic subject matter) and teamwork
(funcnomng effectively ‘as 4 group).’ Leadership; decision-making, trust-building,
commurication, arid conflict-management 'skills empower students to manage both teamwork
and task work successfully.

The fifth basic element of cooperative leariiing is group'processing, Grodp processing’
exists when group members,.discuss.how well hey are achieving their goals and maintaining
effective working relationships. Groups need to.describe what member actions are helpful and
unhelpful- and make, decisions about, what behaviors to, continue or change. Continuous
improvement of the processes of learning results from the.careful analysis of how members are
working together and determining how group effectiveness can be enhanced. .

Applying: group Wwork with such characteristics is believed to be improving the students'
achievement. Evén'more; it is not only the achievement which incréases but there are also some
other aspects w111 Cooperatwe leanung w111 beneﬁts the students in some aspects ‘

Group actnqnes have become popular because they fit well w1th Commumcatlve N
Language Teaching (Rlchards & Rodgers 1986) and other trends in Ianguage educatlon,
such as task-based teachmg and an emphasis on interaction (Long & Porter, 1985 Swain,
1993). Among the miany benefits proposed for group act1v1t1es are: -l
1. Inéreased student language productlon ' )
2. Greater vanety of Ianguage functrons in student language productlon '
3. Lower anxrety o . ’

PRI . . PR

-
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4. More individualization of instruction + *, ». .+ .0 . nooht e f
5. Higher motivation. ' ¢ . : B T T S LT Y IV I S
6. Greater enjoyment, . .- . , T TR, S P T P
7. Increased mdependence , ,
8. Opportumtres to'leari 'to' collaborate ; e

¥ . .
- 3] o ' L - t L Vo "

9 Enhanced leammg
\ W oTe, T C SR (2 I IR .

D. Cooperative Learning Makes Every Students Accountable, , . ., -

. . Working together.in a cooperative learning method; students are.expected-to play a
certain role,in which there will never be the same rolein one group: The role each member plays-
will:detérmine the success of the.group since it is correlated one'another. If a group member.
cannot accomplish the task, the otherswill not either since the result of the first member is to.be:
used by the next member to carry out his task. As a result, everybody.needs to sypport one
another to succeed for the sake of the group success n concluswn, the exrstenee of every group
memberlsacknowledged e T, o g s -

Fooeta AR [ [

1 K o

i, As an'example, theie is 4 trend that low-perfomnng istudents, ‘of Wwé: can say
“handicapped” students, will never be motivated in competitive-based clagstoom: It can happen’
because they. cannot achreve the teacher-stated goal in the classroom since they are not capable
of performmg the’;same ad hrgh achiever, and they. cannot find. help. Teachers usually, pay
attention to the hrgh ,a_chrever ,Or;if the teacher pays. attention to, them, it is. just not enough.
because he has to divide his attention to say, 30 to 40 :students-at,the same time.:In the
cooperative group, however, high achievers will help the low-performers master-the materials.
gwen or tasks bemg done because ifthey don' tget helped thelr group, w111 not gam SUCCess.

In a-design called J1gsaw used in reading class,’ each student 4s given: a specific task:
whrch theywill bring:it,in ‘the group. The reading is' divided-into the number of the group
member. Each student has to master his part in a group called a master group. They discuss the
same material s, as to master it because they have to bring and explain it to the member of the
prev10us group Havmg ﬁmshed dlscussmg the matenals in the expert; group, studeuts haye to
go back, to the previous group bnngmg the matenals read jn. each master group. Here, they; help
the, other group members master the material whichi isin hlS part, Everybody,needs tolisten and
they may ask questions so. that theylcan have good undersfanding of the whole material, After
that, they will.have tobe ready to, answer some.questions form the teacher, which. m1ght not be
his part in the master group: That's why listening, ! askmg, negotiating, and answermg must be
their tools to be successful in gettmg the teacher’ s questlons w0 i

What they eon51der 1s thie goal of the'g group smce therr score wﬂl be deternuned by both

-----

one another to gam success. The feelmg of bemg helped and 'thusted will certamly iake
handicapped students will feel more comfortable and the proud ofbemg able to help fnends w111
makethelugh'achleversdlgmﬁedw R L A A LR

. In conclus1on cooperat1ve learmng can make the group members feel accepted, no
mattef what race they are ﬁom, what level of knowledge they have and even no matter what
physical condition they look. Th1s approach or méthod of students | grouping ‘is mcluswe in that’

it aecepts any student from drﬂ‘erentbackground, ¢€thnics, or rehgron . _‘ SRR
Vo A

E. Cooperatrve learmug makes more students produce the targét language

PO
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Kagan (1995) states that language acquisition is determined by a complex interaction of
a number of critical inpat, output and context variables.Language will be best acquired when
the input is comprehensible, developmentally appropriate, redundant and acctirate. - v

In cooperative learning, students need to communicate so that they get the answer of the
questions they are asking. In order that they will get the expected answer, they w1]l be forced to.
use expressions or language which is comprehensible. This will be the input for the group
member they are asking to.

In addition to the comprehensibility, input also néeds to be'in the ¥drie of proximal
development or developmentally appropriate. It is the difference between what the students can
do alone and what they can-do. with supportive -collaboration: The next step in.language
acquisition will be stimulated ifit is in the zone of proximal development. Cooperative learning
helps bring students to the proximal level due to its very nature of collaboration. « - L

The redundancy ofthe i mput ismet by cooperauve leammg since students'will speak in
different wdys on the same topic, thus ensuring that the inpit is received repeatedly from
various sources. It is obviously different from the teacher-centered oné in which the input is'
only from the teacher. In-short, more students will produce express1ons in.the target language
which will be the input for the other,members of the group. . i Y

Although lick of'accuracy isadisadvantage in cooperauve learning groups due to peer’
output being less accuraté than teachier output, it should riot be a deciding factor in choosirg a
traditional ‘approach’ over -a cooperative approach. It is inore important to have' frequent
opportunities to produce output+as this has a greater chance of producmg speech acqursrtlon
than the formal accurate input providéd by the teacher. - : IR :

"The output,' which will be'the input for other students; is c’e'rtajn'lj communicative and
meaningful. Expressions exécuted in the cooperative group are functional relevant to theirneed
of using the language. Students’ are usmg the language for a specific purpose, usua]ly to'meet
certain groupgoals. . , - .

+ " The cooperatrve Iearnm g setting’ also provides for frequent use of the language "Thie fact
that students are inl stall group settings allows for much greater opportumtres for language use
than the traditional classroom. They will need to produce more expressions more frequently .
since there is limited number of group members. It is a good way to practrce funétional Ianguage
expressions' compared to the traditional method which ‘only glves opportumtles to certain’
students Besides; more students will‘practice using the language since they feel'more secured
because making. mistakes is not prohibited. Function and-meaning'are the most important
factors in functional communication.. They will not be afraid of getting the teachers'over
correction that will kill their willingness to speak up. Students also find itmuch easiertotalk toa
peer in a small’ .group than to a whole class. Therefore they have more opportlmmes to
commumcate at’ the level developmentally approprlate for them,’ Thus, there w111 be more
studeuts speak at the $ame time,”

Furthermore more functlonal language expressmns will'be produeed smce they needto
ask and answer questlons they need to communicate to accomplish the:cooperative learning -
projects; they need to praise, support, and encourage each other so that their group mates will
achieve better. They do those tasks with the ‘target Ianguage they dre leammg In short, they
practlce the target language dlrectly whlle ﬁmshm g the] pro_]ects they are ass1gnmg to

; ,

To summanze cooperatlve leammg provrdes opportumues for students to develop and

‘‘‘‘‘
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variables, second language dcquisition and coopetative leaming are, as'Kagan (1995) putsit, a
‘natoralmarriagety o ooty L os o VR e Freegeti

P P Ve PR S T )
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FE. Conclusion and Implication

Considering the discussion -above, 'it can‘be concluded that applying cooperative
learning method is not a mistake in language leaming. This is so since structuring students in
cooperative group will letmore students, both the lucky, and unlucky ones, to get involved in the
learning process. Students will neglect the fact that; they-are different, seen from the race,
religion, economic background and the level of accomplishment. They will always work
together and help one another to achieve the targeted goal.

Besides, cooperative leaming also gives more opportunities to more students to
produce more target language expressions than that given by traditional method, which only
gives limited number of students to produce the target language Having more opp ortumtles in
producmg the'tatget ]anguage the students w111 not only glve ; themselves proof that they master
thet target language but they also glve mput to thelr group mates ofthe language expresswns s

o :

BT

4 .
There are however thmgs to consrder by the teacher w1th the apphcanon of’ cooperatlve

!
X

T
'

the appropnateness of the mput canriot be guaranteed, the teacher should make 2 note of thmgs
to “correct” whien the students’ work ‘together in theéir cooperatwe group without drsturbmg the
process of the group mteractlon The term correctlon here is not exactly the same as'the real

corréction; yet it is more hkely tobea preseritation'in the néxt or other meetmg Tt i is; needed 50-
that there isn't going to be fossilizatiori ofindppropriate language expressron arL bt

ST BT Y H T T P

e ) L8
BIBLIOGRAPHY '

Harmer, Jeremy. (1991). The Pracnce of English Language Teaching (3 Ed,) Pearson

. Educatlon England. « "~ Ceatd st B
Johnson,DW johnson, i{IT andHolubec EJ. 1993 Ctrcles oﬂearmng(4 ed.) Edma, MI
InteractlonBookCompany N L T O

Kagan S: (1995) We'Cati*Talk: Cooperatzve Learnmg in the L'lementary ESL Classroom*
o ElementarvEducatlon‘Newsletter N762). -t e o

F TS 0 Y T -

Long, M.H,, and. Porter,,PPl 1985'“ Group work, mterlanguage tallg nand seaond language
acqu:sztron TESOLQuart.erly 19, 207-228 |
‘ . PR T i,

Rlchards L C & Rodgers, 1T S. l (1986) Approaches and me{hads in: language. teaehmg New
.. York: CambndgeUmversuyPress S T T St R T AN

Y L ) oy . T o o et - h -
.

L

22



