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ABSTRACT

Globalisation brings a great impact on the use of English in any domains like business, .
education, IT and the like. English has become lingua franca one chooses to comunicate
with others having a different language. English has spread worlwide and this
phenomenon has resulted in English teching learning in ‘primary level in many non-

" English-speaking countries. This brings a consequence to a crucial need in teachers'

education. Teachers at the primary level need to develop both competence in English use
and teaching skills to young leamers regarding their special characteristics. Theories in
children development is needed by teachers to meet the speacial needs of children. One
method suggested to meet those needs through songs. Songs help children to intemnalize
some words and sentences in the new language. Songs also provide a link with their
everyday lives and be fun. Songs can be used at any level of ages at any stage in a lesson.
In the beginning of a lesson songs can be used to mark the change from one topic to
another. Songs can be a break from another, more concetrate activity in the mlddle ofa
lessonand used to round alessonofthe end.
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I. INTRODUCTION

" The world seems to be shrinking very rapidly as international barriers break down |
and people are able to get contact with other culture and languages easily. This so-called -

" globalization of the world produces one effect that is the growing trend to use Englishas a.

world language. Nowadays, Englishis nota language for the English- -speaking countries
anymore. English has spread worldwide to the countries in the five continents. Even in
some non-English-speaking countries, english is not thought as a foreign language

- anymore but as a second language, e.g. in Singapore, Malaysia, India, e.t.c. Today is the

era after Modern English in which English has new status as a global lingua franca and it
brings consequences that English is surrounded by new cultural, linguistics, political, and
cconomic issues. The awareness of English importance in the globalization era has made

_people learn this universal language consciously and it brings issues to English language
“learning especially in non-English-speaking countries. Students start to learn English
. younger. It is not taught in secondary school anymore but started to be taught at primary

school, even pre-school. Thus, it urges the need to study the Enghsh language learning, It
happens likewise in Indonesia. . .

This paper attempts to answer some questions related to the problems arisen by
the teaching English at primary school, such as What Theories are Relevant to Children's
Language Learning? Is Teaching English to Children Different from Adults?, Why
songs?, When and How to Use Songs?, and What Can Be Taught through Songs?.

II. DISCUSSION
A. What Theories areRelevant o Children's Language Learning?

When we are talking about how to teach Ehgliéh to young learners, we cannot
separate it from talking about child development in psychology point of view. This article
tries to rise the work of some experts in developmental psychology. Let's have a look two
of them. '

1. Piaget: the child as an active learner

Piaget's concern was with how young children function in world that surrounds =

them and how this influences their mental development (Cameron: 2001). The

child is seen as continually interacting with the world around him or her, solving

problem presented by the environment. It is through actions in solving problem

that learning occurs.. The development of children passes through action or

‘experience in different stage of age. Piaget assumed' that children gained

knowledge from experiences. Children try to make sense of the world through

what they did, hear, saw, tasted, smelled, and they try to work the things out for
-themselves.
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Piaget introduces two concepts in which development can take a result of activity.
They are-assimilation and accomodation. Assimilation occurs when an action
takes place without any change to the child. Meanwhlle accomodation involves
the child adjusting to features of the environment in some way. For child new

" information can be cither assimilated ‘or accomodated. Iri assimilation new
information is adapted to support old knowledge alreay established in child's
mind. In accomodation, the child modifies or changes the present understanding
to fit the new information. If we apply this theory to children's language leamning,

- then itis true the children learn from doing. We need to give them thinking time to
be ready to face problems to solve. Children acquire concrete things faster then
abstract ones, since they allow them to use their senses.

2. Vygotsky: thechild associal

Vygotsky had a different point of view in seeing children. Whereas Piaget focused

. onchild as an active learner alone in a world of objects, Vygotsky placed the child
as an active lemner in a world of other people (Cameron: 2001). Although
Vygotsky emphasized the importance of social interaction, he still paid attention
to individual cognitive development. He gave an idea that a child had a potential
to reach his/ her present level within a.certain zone, Zone of Proximal
Development (Paul: 2003). To reach this zone we cannot leave the child alone,
there must be an interaction with others either other children or adults with more
knowledge. Leaming to do things and to think are both helped by a social
interaction.

In language leamning especially in non-English-speaking countries, the social
interactions meet here is with teachers as children's model in acquiring a new
language. Teachers need to get in touch with them using English and help them to
express and extend their ability in English. Vygotsky also saw learnmg interms of
conflict-generating problem solving.

Theories of those of two experts have a great have a great influence in Ianghage
learning. Understanding both theories help us a lot in dealing with children
relatcd to language learning.

B. IsTeachingEnglish to Children Different from Adults?

There is a belief that we can give the same treatment to young learners, say

.children, and adults in teaching a language. Some teachers do not differentiate the
-teaching learning process of English to deifferent ages. This belief is objected by those

who know children's psychology well. Obviously children have different characteristics
compared to adults.
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1. Chxldren have short attentlon span

.Children get bored easily especially when children have to deal w1th the Inatenal
that to them is boring, useless;-and too difficult. Since lessons can at times be-
difficult for children, it is teacher's job to make it interesting, lively; and fun.
Leaming activitiescar be designed to get their interest and the material must be-*
something familiar around them. A variety of activities can maintain children's
interest and attention. Once students have interest in learning the language they -
will find it easier tounderstand and acquire it.

2. Childrenhavealotof natural curiosity. -

Children are eager to know everything, It is their nature to be curious to explore
the environment in greater detail. Don't let them down by not providing them with
answers needed. Obviously it is an advantage in leaming a new language 1f we
canmaximalize it and set up a situation to support it.

.‘ 3. Childrenneed to have all five senses mmul_ated.

It will be easier for children to leamn something if they use their five senses. Thus,
activities should strive to go well beyond the visual and auditory modes that are
usually sufficient for a classroom. Sensory aids help children to internalize
concepts. The real rulers, the smell of flowers, the beat of songs, the taste of food
are important elements in children's language learning.

4. Children find it difficult to deal with abstract things and concepts.

- Children are focused on what the new language can actually be used for here and
now. They need to deal with authentic and meaningful language, so language
taught needs to be firmly context-embedded. Generally, they have a holistic
approach to language which means that they understand meaningful messages,
but they cannot analyze it yet.

5. Childrenare sen31t1ve

Children egos are still bemg shaped. They do really care what others think of them
and they are more concerned about themselves than others. Therefore the
slightest nuances of communication can be negatively interpreted. Teachers need
. to build such an environment where children will feel confident and secure to
overcome potential barriers in learning. It is important to establish a trusting
relationship with the children and encourage them to do the same with their peers.

Since children have special characteristics; it takes a very special way or method
to make children acquire English effectlvely, especially from the activities. There are
many ways we can do with the activities given to children. The activities should be simple
enough for the children to understand what is expected of them. The task should be within

- their abilities: it needs to be achievable but at the same time sufficiently stimulating for
them to feel satisfied with their work. The activities should be largely orally based;
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) chﬂdrenrlearu"spokeuilanguage faster than written one and they;'ﬁnd. it casier. .'Wnrten '_ L.

activities should:be given sparingly with younger -children. These activities-must be -
mmple enough such as completing a word, matching,. ﬁllmg the gaps etc. Most of all, -

- activities must be attractive, interesting, full of j ]oy, various; and stxmulatmg to keep the .

cluldren focused aud mvolved

C. WhySongs?"

Second language leamners can beneﬁt from songs. Through word/ sound play, -
many “chunks' of useful language can be incorporated into the individual's linguistic
repertoire at almost at any age or level of proficiency. The use of prosodlc elements,

‘'redundancy, and sometimes thoughtless repetitions can produce lowered anxiety, Songs'

rhythms and sound repetitions carry children into appeahng activities that go far beyond .

. mere drill. There are other advantages oﬁ'ered by songs i’ language leammg (Brewster .

Elhs and Girard: 2003).

1. Linguistic resource
a. Songs allow new language to be mtroduced and structures and vocabulanes
. tobereinforced and recycled.
b. Songs present familiar language i in new and exciting forms and in nch
1magmat1ve context.
c. Songs provxde for lots of natural and en_)oyable repetition,
. d. Songscanbeused fo develop all skills in an intregated way..
€. Songshelpimproveall aspects of pronunciation. -

2. Psychological/ Affective resource
a. Songs are motivating and fun and help develop posmve attltude toward the -
targetlanguge.
b. 'Songs are non-threatening and the more inhibited child wilt feel secitre when .
. singing and chanting as a class orin groups. -
"c. Songs can encourage a feeling of achievement and build ehxldren s ‘self
confidence by allowing them to leam chunksof . language wluch thcy can
“show off” orteachto friends or members of the fam11y -

3. Cognitiveresource
a. Songs helptodevelop concentration, memory, and coordination.-
b. Songs sensitize children to thyming clues as aids to meanirng. ;
c. Repetmon enables chrldren to predlct what comes next and to consohdate.
' language items. :
d. Accompanymg actions or gestures helpto remforcemeanmg ,
e. The variety they provide changes the pace and atmosphere of a lesson and
caters for different learmng styles : '

v
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4. Culturalresource : _
a. Songs are from authentlc sources and can contribute to the cultural
component of.a language programme. Children can be encouraged to.
- compare with thosein theirown language.

5. Socialresource . : .
a. Singing and chanting together is a shared social experience and helps to
 develop the class and group identity.
b. Songscanbeused as the basis for a performance or show.

There are a lot of songs can be chosen, can be used with a variety of language
learner’'s age at different stages, can act as a starting point for devising a program of work,
can integrate with cross-curricular work, topics and stories, and can complement and

* supplement other resources. Songs allow all skills to be introduced to children, speaking
isacquired when they sing whereas Iistening can be gained from catching the words or the
sounds of the songs. Given a filling in gap activity, children will be able to demonstrate

their ability in reading and writing.

D. When and How to Use Songs?

. Songs can be used in many different ways: as warmness in the beginning of the
lesson, as a transition from one activity to the next, to introduce new language, to practice
language, to revise language, to change mood, to get everyone's attention, to channel high
levels of energy, or to integrate with storytelling, games or topic work (Brewster, Ellis,
and Girard: 2003). ‘

There are some stages in using songs. )
1. Setthe context (build up the environment by explammg the purpose background
information) .

2. Pre-teachany necessary vocabulary using visual aids, actions; realia, etc.
3, "Play on cassette or sing to allow children to listen, show understanding,
* familiarize th_ems'elves with the thythm, tune, etc. Teachers should not bother too
much if they are not good in singing. It is not a singing lesson; singing is a means
to transfer the knowledge only.
4, Do further listening activities, like matching, coloring, filling in gaps; etc.
5. Work on pronunciation awareness since songs provide a good model.
6. Invite children to listen, repeat, and practice by joining in and learning to sing.
~ Encourage children to use actions, mime, drama, gestures, etc. They will help the
children memorizing the words and their meanings.-



Journal of English.and Education Vol. 1 No. 2 Desember 2007

7 lee a wntten record of text along W1th activities. It is better to avoxd ngmg the

- . script in the first time introducing the song, since it is easier for the children to -

" . listen first than reading especially since Enghsh words have differences in.
spellmg and pronunciation.

8. Present or perform as a whole class in groups, in rounds in pairs, or mdwldually
Here we set a goal for children so they have motivation toreachiit.

Finally, children can make a book class by compiling the songs given by the
teacher. It will likely increase their good study habit. Teachers should be selective in
choosing the songs since there are some songs that are not suitable for leaming a
language. Good songs must have clear topic to deliver the material, do not have too many
new words since it will make the students think it's difficult. Right after children feel
difficult their intetest in learning the language will fade away constantly Repetition
should be provided by the songs, so children will be able to memorize them easily. Songs
that give enhances to children to act out the verbs in them will help making the
atmosphere cheerful and alive, and it is good to keep the children's interest.

E. WhatCan Be Taught through Songs?

Songs can contribute to the child's global development in many ways. Songs can
deliver the purpose of a certain topic. Let's take some examples of the topics.

1. Alphabet

English letters can be introduced by ABC song.
ABCSong
ABCDETF G
HI J KLMNOFP
QRS TUad V

WX Y and Z

Now you've heaﬁl_ xlan'BC
Will you sing along with me?

This song helps children to memorize and learn letters in Enghsh It is necessary -
to introduce children letters in English since again Enghsh letters are different
from Indonesian's. After leaming the letters; children can be asked to mention
words started by a letter the teacher gives. Along with this activity, Chlldan will
learn to construct asingle word with letters
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2 Ammals‘ ‘

- Some songs can be used to ml:roduce anlmals to children, llkc OId MacDonald =~
Had aFarm and. BINGO : PR

. OldMacDonaldHad aFarm

OIdMacDonald hada farm
eieio

Andin his farm he had a cow

-~ eieio .

With amoo moo here and amoo moo there
Heremoo there moo

Everywhere moomoo

old MacDorgald had afarm

eieioc = ‘

pig -oink duck -quack
dog-bark chicks -chick
cat -miaow '

‘Teachers can change’ the name of animals into different ones; even in Old
MacDonald Had a Farm teachers can introduce how the animals make a sound. If

* the children play a role as different animals while singing this song, itwill be very
greatand fun. .

BINGO

Therewas a farmer had a dog
~ And BINGOwas his name O
" BINGO
BINGO
BINGO
And BINGOwas his name O

In BINGO song, children leamn kinds of animals and also names common for
animals.

‘3. Partsofthe Body

) Head, Shoulders, Knees, and Toes and If You're Happy and You Know It
are the best songs to introduce our body to children. These songs provide physical
actions and exercise. Therefore, most children love them and teachers can make
them more challenging by speeding up and leaving out words.
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- Head, Shoulders, Knees, and Toes . ST S
.. .. Head,shoulders, knees, andtoes- .- DA
‘Knees'dhdtoeS,khé'esandtoes S S R
"-Head, shoulders, kneesandtoes T R SR
Eyes, ears, mouth nose DT e T

IfYou reHappyandKnowIt Sl e

Ifyou rehappyandyau know:t L

Clapyourhands '

Ifyou'rehappyandyouknowu Lol

Clap your hands Lo
. Ifyau'rehappyandyouknown - i . b

Andyoureally wantto show it T

Ifyou're happy andyou knowit _

Clapyour hands . c

" Sad  -ery ye'lm"-team
' 'Angry -stampyourjbet - - .
Glad -shouthurray . S T

. In If You're Happy and You Know It we can also mtroduce feelmgs like
' happy, sad, angry, and glad, andaction verbs like clappmg hands, crymg the tears
stamping feet, and shoutmg hurray '

. + .
o

-

4, Numbers' : T "-*1 B

e

Numbers can be presented by Ten Ltttle Indtam' song That song remforce;
concept of numbers and countmg, and develop memory,, ; concentratlon, )

.-coordmatlonandcountmg e C e

Ten Little Indians
- Onelittletwo litdle three little indians
- Fourlittle ﬁv'e .little six Iit_tle indieitsA
Seven little eight little nine little indians._
Tenlittleindian boys - l



Journal of English and Education Vol. 1 No. 2 Desember 2007

5. Family _ |
Are You Sleepmg can be chosen to present thlS topic. Teachers can change the

name of the family member while acting out the action verb prov1ded The action
verb itselfcan be made various:

Are You Sleepmg A
Areyou bleeping, areyou sleeping

Brother John, bratf_ler Jahn

Morning bells are ringing, morning bells are rijzging
Ding ding dong, ding ding dong
Sister Anne . . AuntMary

UncleSam

III. CONCLUSION

The discussion above shows that song is one the learning resources in English
teaching learning that is suitable for children regarding their characteristics. It is not, of
course, the best since there is no the best method in English teaching learning. Many
factors to consider influence the success of it. Teaching English through songs is one
alternative for the children to acquire the foreign language easily and effectively. Songs
can break down barriers among those who share the rhythm and meaning. Moreover, the
repeated lyrics in songs allow the children to memorize and leam new words guickly.
Since teaching is a developing art, which requires innovative and creative ideas to enrich

- . its effectiveness, we must not hesitate to use songs in our classrooms. This resource can

assist our teaching while providing a relaxed atmosphere and motivated students. Such

‘activities are student centered, hence, by using them we give a chance to our students to
express themselves, enjoy themselves during leaming, and use the reserves of their
minds. So there is an undeniable fact that if our concern is to provide a successful and
beéneficial teaching; we must ¢onsider to use songs as one way to bring the structural,
pragmatic, prosodic and communicative aspects of language together, in our language
classrooms. '
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